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Executive summary

The 2005 E-learning Online Networks
The Networks of the Australian Flexible Learning Community Project (Networks 

Project) was part of the Capability Building Program of the Australian Flexible 

Learning Framework (Framework) in 2005. The national training system’s e-learning 

strategy, the Australian Flexible Learning Framework, is collaboratively funded by the 

Australian Government and all States and Territories and provides the vocational and 

technical education (VTE) system with e-learning skills, professional development 

opportunities, products, resources and support networks to meet today’s increasingly 

technology-driven learning environment. 

The project aimed to build the capacity of the VTE professional workforce to use 

flexible learning and e-learning with the ultimate aim of improving the quality of 

training delivery to clients. To achieve this, the project funded 20 online networks, 

three major events and an online forum open to all network participants and others in 

the VTE community nationally and globally. Two of the original 20 networks funded 

withdrew before completion.

The online networks and associated e-learning events provided the opportunity and 

impetus for participants to discover, learn about, discuss, and share ideas and 

experiences across a broad range of topics concerning e-learning within VTE.

This report outlines the findings of an impact evaluation conducted in 2006, a short 

period of time after project completion, primarily to ascertain the impact of the 18 

networks on work practices and e-learning uptake within VTE. The report also 

provides feedback on the 2005 networks to inform future network activities conducted 

by the Framework.

In particular, the evaluation sought to find out the value of networking for professional 

learning, knowledge building, resource sharing and relationship building for 

participants personally, and as a means to effect or influence positive change within 

their respective organisations in terms of e-learning uptake and practice. What were 

the most valued aspects of the networking experiences for participants? How did it 

work for them individually and collectively as a group? And what changed as a 

consequence of their participation in the networks and the organised network 

events? A secondary focus was finding out how future networks could be improved.
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About the networks
The networks were interest groups, newly formed or pre-existing, that wanted to use 

online communication as their principal means of communication. The online 

networks reflected needs in the VTE community in terms of professional 

development and community response to emerging and current issues. They also 

reflected the personal interests of members in pursuing deeper understanding on a 

topic or process associated with e-learning or online practice.

The principal aims of the networks were to increase the learning of participants 

(individual and group) and foster changed and improved practice within the VTE 

system. Advancing knowledge about innovative and effective e-learning was also an 

aim and an outcome.

The aims were achieved in a variety of ways: through facilitated discussion, events 

conducted within and across the networks, modelling, collaborative and co-operative 

practice, and resource sharing and dissemination. The synergies created through 

centrally organised events, cross-network connections and connections with external 

people and networks provided a rich experience for participants with long-lasting 

effect.

The 2005 networks attracted wide interest. Well over 1,000 participants took part 

representing all areas of VTE. Membership of the networks included teachers, 

trainers, instructional designers, educational developers, training advisors, 

consultants, managers, librarians and administrators. Organisations represented 

included technical and further education (TAFE), registered training organisations

(RTOs) – private, enterprise, and industry, adult and community education (ACE) 

providers, universities, schools, skills councils and government agencies. TAFE 

practitioners had the highest representation within most of the networks.

Structure of the report
The first part of the report is structured as follows:

 Conclusions and recommendations

 Introduction – provides an overview of the networks and the evaluation 

approach

 Survey response – outlines the demographic and profile of survey 

respondents

 About the networks – describes the nature of the networks and their 

membership and how they got underway.
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The remaining sections present the evaluation findings:

 Value of networking for professional development – examines outcomes and 

views of online networking for professional learning

 Impact of networks on knowledge building, resources sharing and relationship 

building – looks at the impact the networks have had on these aspects and 

flow-on effects

 Impact of networks on e-learning uptake – provides an analysis of the impact

of network participation on e-learning course offerings, teacher numbers 

delivering e-learning, and on learner numbers now engaging with e-learning

 Impact of networks on the improvement of services – examines the impact on 

participants’ work roles and organisational change

 Sustainability of networks – examines members’ future intentions, success 

factors and barriers associated with networks, and suggestions for future 

networks.

NOTE:  This report uses quotations from survey responses, participant and facilitator 

interviews, and facilitator final reports.  Sources have not been identified in this 

report, in order to preserve the privacy of those participating.

Findings
The evaluation found the networks were a highly valued and effective form of 

professional development. Respondents gained a great deal from participating and 

communicating with one another, and from the tools and processes used. Apart from 

personal learning, one of the strongest outcomes reported was the motivational and 

inspirational influences of the networks on people’s thoughts and practice. People 

were encouraged and supported to try new things, to tackle and resolve issues head 

on, and to form new partnerships and new ways of working with others.

Synergies occurred through connections with external groups with great results. For 

example, connections with Learning Times Australia fostered connections with 

international audiences. As well, many external speakers took part in specific 

network activity, central events and the Network Community Forum, bringing with 

them a wealth of experience and connections to other communities they were 

associated with. There were synergies also through network connections to other 

Framework projects.
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Networking was found to be an effective mechanism for developing individual and 

organisational capability on many levels. The majority of respondents who completed 

the online survey (n-71) indicated that they had been able to apply knowledge gained 

(80%), had made use of resources obtained or shared (75%) and had made 

beneficial connections with people met within or through their network participation 

(79%). People interviewed reported similarly.

The evaluation found that network participation had impacted upon uptake and 

improvement of services with VTE organisations in a number of important ways, 

namely that networks had contributed to:

 new or enhanced teaching and learning strategies incorporated into learning 

programs

 new or improved business processes within organisations

 raised status of organisations through newly acquired accreditation or 

certification

 the establishment of collaborative working relationships with external people 

or organisations

 applications being made for further funding or grants for projects or initiatives 

relating to e-learning

 the instigation of further research activity.

The number of teachers and trainers employing e-learning strategies within teaching 

programs has increased as a result or partial result of participants’ network 

participation, as has the number of students now engaging with e-learning in their 

studies. The data gathered on teacher, learner and course numbers, however, was 

insufficient and inconclusive in showing the extent to which e-learning uptake had 

increased.

From just the small sample of 71 survey responses, it is estimated that there were at 

least 43 teachers and around 1,945 learners who had taken up e-learning as a 

consequence or partial consequence of the 2005 networks. As well, new learner 

cohorts are now participating in study programs because of e-learning strategies 

introduced. New groups include learners in remote communities, Indigenous groups 

and English as a Second Language (ESL) learners. Teachers were also considered 

to be amongst the new learner groups when e-learning is considered in the context of 

professional learning.
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E-learning infiltration within organisations is broadening to include disciplines of 

training that previously have been heavily entrenched in class-based practical and 

hands-on lessons, such as the trades.

The overall findings were that the 2005 networks have made a significant contribution 

to e-learning practice and uptake within VTE in Australia, and have raised the bar in 

terms of e-learning discovery and discourse.
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Conclusions and recommendations

Network aims and network implementation
This evaluation found the overall aims and implementation of the Networks Project to 

be very effective in terms of the valuable experiences afforded to participants, and in 

terms of the lasting and ongoing impact the networks have had on the Australian

VTE community.

The structure of the project was thought to be well considered and was appreciated 

by the groups. In particular the mentor arrangement available to facilitators and 

groups was effective. Crucial elements underpinning the success of groups were the 

online options and facilities made available to support group communication and 

information sharing within and across the networks. The low-key demands in 

reporting meant that the task of managing and facilitating the networks was do-able 

for the (largely volunteer) network coordinators.

Recommendation 1

It is recommended that future network projects overseen by the 2006 E-learning 

Networks Project continue to provide:

 an option and an allowance for mentor support for groups

 group communication facilities for groups to use, together with appropriate 

support for their use

 the ‘low demand’ approach with regard to project reporting.

A number of facilitators reported a huge personal learning curve in management and 

facilitation of their groups. Many appreciated mentor support, but reported also that 

they learned much along the way from their own experiences and in hindsight might 

do things differently, given the opportunity. There would be merit in considering an 

initial induction session for facilitators to give maximum effect to networks by bringing 

facilitator learning up-to-speed earlier in the program. An induction program could 

draw from previous facilitator experiences, the Online Moderators Community 

Network experiences, and project learning reported in this report. 

Recommendation 2

It is recommended that an initial induction program for facilitators be considered. 
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Network impact
The impact of the networks measured through survey responses, anecdotal evidence 

provided through interviews, and anecdotes and facts provided in facilitator and 

project reports, provided compelling evidence of benefits of network participation 

manifested in positive outcomes for individuals, organisations and the VTE 

community as a whole.

Very clearly there is evidence to show that the 2005 networks have brought about 

change, have been extremely motivational, and have cultivated and provided a 

supportive environment taking VTE workers to new heights of personal learning and 

engagement with e-learning practice and issues. Further, the networks have provided 

fertile ground for creative and productive thinking, avenues to collaborative and 

cooperative practice, and have facilitated both broader and deeper level discussion 

within and across VTE communities.

The networking experiences cited by survey participants were overwhelmingly 

positive: they described tangible outcomes as well as giving very positive responses 

to all questions posed in the survey on impact.

Capitalising on value
Strategies to better disseminate outcomes and outputs from the networks would 

maximise the effect and reach of the networks. The networks themselves would 

undoubtedly engage in some dissemination activity as part of what they do, but there 

is also likely to be value in approaching this from a strategic point of view.

Consideration should be given to developing a central plan for disseminating 

outcomes and the good work of the networks where it is appropriate and there is 

value in doing so. Dissemination would assist in raising the national and international 

profile of Australian VTE, the Framework and the e-learning networks.

The long lasting and far reaching value of dissemination is best demonstrated by 

actions of the M-learning Network. Members of that network wrote a joint paper and 

presented network findings on mobile technology at an international conference held 

in South Africa, giving Australia and the network international fame and recognition. 

This group has now very solidly become an international interest group held in high 

respect globally.

Other strategies for dissemination could include publications, digital stories, 

Elluminate sessions, newsletter items in the Communicator and the Networker, and 

avenues with international reach. It is acknowledged that the 2006 E-learning 
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Network Project is already doing many of these things. The networking project should 

continue to work in liaison with the Framework Coordinator. A budget allocation for 

dissemination should be factored into the networking project.

Recommendation 3

It is recommended that the 2006 E-learning Networks Project develop and fund a 

central plan for dissemination of outcomes and the good work of networks. 

When advertising the networks to potential participants it is important to give 

sufficient information to enable them to make informed decisions about the network’s

relevance to them, sufficient description so they may understand the exact nature of 

the network, and sufficient information so they have absolutely no illusions as to what 

is required of them in the way of commitment (if this is important to the network). 

Some network participants reported that the name of the network inadvertently 

misled them on the intent and purpose of the network; others were not quite sure 

what to expect. The aim of network information provision should be to manage 

expectations as well as to inform.

Recommendation 4

It is recommended that careful consideration continue to be given to the advertising 

scripts posted on the entry points for networks, and central web pages connecting to 

the networks. Further, that guidance is given to network facilitators on essential 

information to include in publicity material inviting participation.

Network maintenance and effectiveness
Many of the network facilitators talked of the benefits and synergies that occurred 

between network leaders and network participants at the face-to-face meeting 

towards the end of the year. The Cool Connections forum provided a chance for 

facilitators and those concerned with the welfare of the networks to swap tales of 

network experiences both formally and informally with colleagues. Great value was 

attributed to this event as a professional learning exercise for network leaders even 

though this was not the prime objective of the forum. 

There would be merit in providing an opportunity for network leaders to meet part 

way through the funded term so that leaders can reflect and learn from each other 
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through the exchange of experiences to-date. This would strengthen the collegial 

relationships and foster a self-supporting network amongst the groups. 

Recommendation 5

It is recommended that strong consideration be given to planning and funding a mid-

point face-to-face meeting for network facilitators to share experiences and facilitate 

a self-help and reflective learning circle amongst the facilitators.

The synergies created through the interconnectedness of networks through 

communication and events were strongly held to be a highlight of the Networks

Project. The cross-pollination occurring between the various networks was evident. 

The ‘Cool’ online event series were also very successful.

Recommendation 6

It is recommended that the 2006 E-learning Networks Project continues to run central 

events (online and face-to-face) as it did in 2005, and the central network 

communication forum. The 2006 E-learning Networks Project should also continue to 

encourage cross-membership of networks and joint activities between the groups.

The research conducted by the Framework’s VET E-learning International Project in 

2005 highlighted that internationalisation of VTE e-learning is important if Australia is 

to remain at the cutting edge and be recognised as a world leader in education and 

training. The report makes many recommendations on how this can be done. Some 

of the recommendations have already been picked up by the 2006 E-learning 

Networks Project, in particular the involvement of international guests within network 

activities and events.

Recommendation 7

It is recommended that the 2006 E-learning Networks Project continues to encourage 

and facilitate international engagement within and across various networks of the 

project.

Network future and sustainability
About the only criticism facilitators had of the project structure was the limitation 

associated with one-year project terms. It is acknowledged that the one-year terms 
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are governed by the project funding cycles of the Framework. However, many 

commented on the short life-span of the network projects – they claimed to be just at 

the point of achieving great things when the project ended. Whilst some networks 

were able to continue, others were unable to without further funding. A number 

suggested a two-year funding structure would be more appropriate. The second year 

would enable knowledge gained to be translated into achievable, tangible outcomes.

Recommendation 8

It is recommended that a two-year funding structure be considered, or alternatively a 

one-year initial grant with an option to extend a further year on the submission of a 

‘strategic course of action’ plan by the network for the second year that places a 

focus on the translation of knowledge to practice.

When allocating funding to future projects it should be borne in mind that the 

commitment to project facilitation is very often a voluntary one by the individual 

enthusiast wanting the network to succeed. The funding is token only and does not 

cover the real cost of network management. Organisations’ commitment to the 

individual projects is vital  and tangible support either in terms of resource matching, 

time allocations, and recognition and support for people involved with or managing 

the network should be evident in project submissions. This would contribute 

significantly to the longer term sustainability of networks.

Recommendation 9

It is recommended that project submissions for funding show evidence of 

organisations’ support for the network facilitation commitment required for the 

network.

Measurement challenges for VTE
This impact evaluation, as with a number of evaluations before it, has highlighted the 

difficulty of measurement when it comes to e-learning. The Framework’s 2005 

E-learning Benchmarking Project is attempting to address this issue by assisting 

organisations to see the benefit and reasons for measuring e-learning and e-

performance outcomes, and by providing tools and guidelines.

Figures presented in this report (and others) on learner, teacher and course numbers 

are an indication of change occurring rather than a measurement of impact absolute.
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Network facilitators found difficulty in determining the reach of their networks. Whilst 

some were able to say how many active members were involved in their online 

network, not all could. Open networks especially had difficulty determining the 

membership and reach of their network. The technical capabilities available within 

many online systems can probably be better used to facilitate data collection and 

reporting. This data would not only be used for evaluation purposes but would 

provide essential feedback to the networks.

Recommendation 10

It is recommended that the measurement capabilities of online systems be 

investigated as a way of measuring reach and activity occurring within online 

networks. 



Impact evaluation of the 2005 E-learning Networks

Australian Flexible Learning Framework 12

Introduction 

The 2005 E-learning Online Networks
The Networks of the Australian Flexible Learning Community Project (Networks 

Project) was part of the Capability Building Program of the Australian Flexible 

Learning Framework (Framework) in 2005. The project aimed to build the capacity of 

the VTE professional workforce to use flexible learning and e-learning with the 

ultimate aim of improving the quality of training delivery to clients. 

The Networks Project aimed to establish and foster the expansion of professional 

networks focused on e-learning through:

funding 20 e-learning online networks

 conducting several strategically focused events:

- Using Cool Tools for E-learning, an online event which focused on the use 

of contemporary technologies for communication methods for teaching and 

learning

- Cool Results: Engaging Clients in E-learning, an online event which focused 

on developing innovative and flexible learning opportunities for industry, 

Indigenous, and adult and community education (ACE) clients, as well as 

tools and methods

- Cool Connections, a face-to-face presentation event and meeting forum

 providing a central online forum known as the Networks Community Forum.

Two of the 20 initial online networks funded withdrew before project completion and 

18 networks completed.

Background
The philosophy underpinning the Networks Project acknowledged the value of 

networks for professional development. That is, networks enable VTE professionals 

to make useful connections, and facilitate and encourage professional discourse as a 

means of ‘dynamic learning’. Networks in today’s world are also driven by operational 

and economic imperatives in all businesses where change is occurring at a 

phenomenal rate. Information exchange relies on knowledge exchange and 

connections within and across communities of practice.

What the literature tells us about networks 
There has been a great deal of interest from a research perspective in observing the 

power of networks and delving into understanding their practice and what the 
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essential elements are that make them work effectively. Networks are often 

described as either ‘learning communities’ or ‘communities of practice’, though some 

make a distinction between these terms.

‘Communities of practice change practice, but not always, nor easily,’ claim 

Mitchell, McKenna and Young.1 ‘Communities of practice are: groups of people 

who share a concern, a set of problems, or a passion about a topic and who 

deepen their knowledge and expertise in this area by interacting on an ongoing 

basis’ according to Wenger.2

Learning communities can occur both within and across organisations. Linking 

individual learning to organisational learning is held as a fundamental element of 

building a learning community. Senge proposed five learning disciplines to develop 

learning communities that provide us with a way of linking individual learning to 

organisational learning:

 mental models

 personal mastery

 shared vision

 team learning 

 systems thinking.

Senge quoting Kim held that ‘as mental models are made explicit and actively 

shared, the base of shared meaning in an organisation expands, and the 

organisation’s capacity for effective coordinated action increases’.3 Personal mastery 

expands capacity to create results and to create a learning environment which 

encourages all members to develop themselves. Shared vision builds a sense of 

commitment and the valuing of all members. Team learning transforms collective 

thinking skills so that groups of people develop intelligence beyond the sum of the 

individual intelligence. However, there must be mechanisms to then transfer learning 

from the individual to the individual group. ‘Systems thinking’ helps people to see 

patterns and interrelationships from a more holistic view, and helps people to see 

how to change systems and processes more effectively.

                                                
1 Mitchell J, McKenna S & Young S 2006. ‘Communities of practice change practice – but not always, nor easily’,  
15th NCVER No Frills Conference, Mooloolaba QLD. (pg 1).
2 Ibid Wenger, cited in Mitchell et al 2006.
3 Cited in ‘Schools as Learning Communities:  Linking Individual and Organisation Learning.  
http://www.schools.nsw.edu.au/edu_leadership/prof_read/salc/linking.php [accessed 20 March 2006]



Impact evaluation of the 2005 E-learning Networks

Australian Flexible Learning Framework 14

Communities of practice, Wenger4 holds, have three structural elements:

 a domain of knowledge – which creates a common group and a sense of 

common knowledge in the community

 a community – which creates the social fabric of learning; a strong community 

fosters interactions and relationships based on mutual respect and trust

 the practice – which is a set of frameworks, ideas, tools, information, styles, 

language, stories and documents that community members share.

Networks can vary in size, composition and purpose. Their membership can be 

constant or fluid and their operation can be longstanding or short-term. Some 

networks have a very decided and fixed focus; others have quite flexible operations 

adapting to membership needs. Wenger holds that ‘communities of practice are 

continually evolving and changing’.

Wenger’s model in Figure 1 below, Stages of development of communities of 

practice, is useful to describe activities and occurrences over time. The model shows 

how, over the life of the community, the community and people within it grow and 

translate vision into practice. It not only explains the various stages people go 

through during their network participation period, but beyond.

Figure 1: Stage of development of communities of practice (Wenger, in Mitchell et al 
2006)

                                                
4 Mitchell, J, McKenna S, Young S (2006).  Reframing the Future Projects in 2006:  Communities of Practice change 
practice – but not always, nor easily’. Power point presentation.  NCVER No Frills Conference, Mooloolaba, 12 – 14 
July.  (Slide 6).
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Many of the 2005 networks could also be viewed as communities of practice. All of 

the five elements identified by Senge in learning communities – mental models, 

personal mastery, shared vision, team learning, and systems thinking – were 

observable in the networks reviewed in this study, though systems thinking was not 

always highly present in all.

Within this report we mostly use the broad umbrella term of ‘networks’ rather than 

‘learning communities’ or ‘communities of practice’.

Evaluation focus
Some evaluation surveys and anecdotal comments had previously been collected on 

people’s views and experiences within the networks and associated events 

conducted in 2005 by the Networks Project. The information gathered informed the 

ongoing activities of the project.

This current evaluation was commissioned to find out about the impact of 2005 

network initiatives, with a focus on the 18 e-learning online networks which 

completed according to their contract in 2005.

This impact study looks at where people are at a little way down the track. What had 

happened as a consequence of their participation in the networks? What effect had it 

had for them personally and for their organisation?

The survey sought to find out:

 the value of networking for professional development purposes

 the impact of networks on knowledge building, resource sharing and 

relationship building

 the impact of networking on the uptake of e-learning and/or improved services 

within participants’ organisations

 ways in which knowledge, skills, and connections made have impacted on 

VTE work environments.

A secondary focus also looked at issues associated with the sustainability of 

networks and influences on this.

The development of a logic model
A logic model that focuses on outcomes can often help explain the interrelationships 

between activity and other contributing factors, and the outcomes and effect of these 

interrelationships.
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The following logic model was adapted from a model used in the Harvard Family 

Research Project5 that looked at the pathways linking the professional workforce with 

child outcomes (or end client group). There were similarities between that research 

and this in that both were aiming to explain factors that contributed to specific 

outcomes and to measure impact.

Figure 2: Logic model 

Adapted from the Harvard Family Research Project, The Evaluation Exchange XI6

This model shows how members of a network community (the staff within various 

organisations), having increased their knowledge, skills and competencies, go on to 

improve practice in their organisation, with the end result affecting the experiences 

within courses and learning programs for clients (learners), resulting ultimately in 

better outcomes for them. The important points to note in the model are that success 

depends upon organisational support and policy to accompany changed practice, 

and that contextual influences also affect change. To measure impact one needs to 

note that professional development alone is unlikely to lead directly to sustainable 

change within organisations or improved learner outcomes.

                                                
5 Harvard Family Research Project, ‘Pathways from Workforce Development to Child Outcomes’, The Evaluation 
Exchange, Vol XI, No 4, Winter 2006, p3.
6 Harvard Family Research Project, ‘Pathways from Workforce Development to Child Outcomes’, The Evaluation 
Exchange, Vol X1, No.4, Winter 2006, p 3
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To help frame and provide validity to questions, and to provide a framework to guide 

the analysis of responses, the following table was constructed.7 It reflects the view 

that there is a logical sequence of events that leads to sustained practice and growth 

beyond a project – or in this case beyond network participation. Although the table is 

presented as a hierarchical structure it is not necessarily linear in its application. 

People may enter at different start points and may travel either up or down 

depending on their reasons for participation and the nature of the network, but mostly 

people would progress through the various stages. Levels 1 to 3 mostly relate to 

‘outcomes’ and levels 4 to 6 relate mostly to ‘impact’. 

                                                
7 This framework was influenced by the work of Associate Professor P Rogers and team who undertook the Stronger 
Families and Communities evaluation. 
http://www.facsia.gov.au/internet/facsinternet.nsf/VIA/sfcs_evalu_newsletter/$File/newsletter3_evalu_sfcs_aug06.pdf  
[Accessed 14 August 2006]
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Table 1: Hierarchy of outcomes
Level 6 Sustainability and growth beyond (for individual and organisation)

Sustainability and growth beyond (over and above application level below). 
This could be:

 Leadership or new research or discoveries by individual or 
organisation following on from the original applied learning or 
application.

 Building social capital by creating new social connections and forms 
of organisations.

Level 5 Changed practice 

Internalisation of new knowledge or skills to the extent new practice is 
occurring within the workplace on a longer term basis (ie will extend beyond 
the life of, or independently, of the network participation). 

Examples are new policy, procedures, or practice demonstrating systemic 
change.

Level 4 Application of knowledge/skills/capacity

Applied knowledge or skills within own workplace, or externally to other 
environments.
‘Capacity’ includes the building/developing/sharing of resources:
access to information that can be used in an ongoing way (ie community 
contacts, networks, resource collections, etc).

In other words, has done something with new knowledge/skills/resources 
required.

Level 3 Greater understanding/knowledge, increased skills, increased 
capacity

Acquires new knowledge, understanding, new skills, or capacity
to implement e-learning initiatives, improve or enhance e-learning practice.

Level 2 Greater awareness 

Has increased awareness of e-learning opportunities/processes/practices 
and also networking opportunities.

Level 1 Participation and involvement within community

The extent of individual and collective participation in the community 
activities either for person or group gain/contribution.

Evaluation methodology
The evaluation used both quantitative and qualitative research methods. 

Principal data collection methods were an online survey of network participants and 

telephone interviews with network facilitators and project leaders. A small number of 

participants and organisation managers were also interviewed. Pertinent reports and 

literature were examined to provide additional material on the context.

Network participants were invited to complete the online survey via an email request 

distributed through the individual network group facilitators. Seventy-one respondents 

completed the online survey.
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Semi-structured interviews were conducted via telephone with the facilitator or co-

facilitator (and in some instances both) of each of the networks. One facilitator was 

unavailable via phone but responded to questions via email. A number of network 

participants were likewise interviewed via telephone. Participants selected for 

interview had been nominated by network facilitators as people who had been 

actively involved in the networks. From those nominated a cross selection was 

chosen according to their availability for interview.8 Also, some effort was made to get 

a reasonable spread across industry type, states represented, job role categories 

and network focus. In all seven participants were interviewed.

As indicated in the previous section, questions posed and the analysis framework 

established drew from theories drawn from the professional development and 

evaluation literature relevant to this study.

To reduce the incidence of double counting of the survey results on course and unit 

number increases, and on impact on teacher and learner numbers engaging in 

e-learning, survey respondents were asked to indicate on the survey whether others 

from their organisation may have also answered these questions. Given that the 

institute name was a compulsory field to complete in the survey form, this information 

made it easier to reduce the incidence of double counting. There was little, if any 

double counting within the responses to these questions. Where duplication was 

identified adjustments have been made to these figures.

                                                
8 Term break times differed in each state and many people were on leave.
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Survey response

There were 71 responses received to the online survey. This represented 102 

network respondents across the various networks. Around 23% of respondents 

belonged to more than one network. All of the 18 networks were represented in the 

returns. Appendix B provides details.

Respondents’ participation in the three online events conducted in 2005 were as 

follows: Cool Tools (38: 53%) – more than half of the respondents; Cool Results

(32: 45%); and Cool Connections (21: 30%). Just over half of the respondents 

(37: 52%) also participated in the Networks Community Forum.

Based on an estimate of around 1,060 members across the 18 networks, the 102 

network returns represented by the 71 survey responses9 gives a survey response 

rate of around 10%. This is not a high return, but probably reasonable given the poor 

timing of the survey for some, and given that many were suffering survey fatigue10

and had time pressures. The impact study being conducted some time after the 

event was also problematic in that some people had moved on in their job role or 

place of work and were not contactable, or their network associations had 

discontinued.

As survey fatigue appears to have had some bearing on people’s willingness to 

participate in the online survey, strong consideration should be given to avoiding this 

situation, though it is recognised that some overlap in data collection will inevitably 

occur. The avoidance (or reduction) of survey fatigue requires better communication 

flow between and across network projects, and probably consultations to occur 

across programs of the Framework. This will provide at least a raised awareness at 

project level of what other surveys are likely to be hitting the same audience they 

wish to survey, of what is known already, and could also lead to co-operative 

approaches for gathering data 

Survey respondent profile
Participant profiles of the various sector groups are shown below in Table 2. Of the 

responses, more than half were from TAFE, approximately 16% were from RTOs 

other than TAFE, and a small number were from other types of organisations. The 

                                                
9   Several respondents were members of more than one network and spoke about the various networks in the one 
survey reply.
10 It was reported that many of the network participants had completed satisfaction surveys conducted by a number of 
the networks towards the end of the 2005 funded projects. A number had participated in LearnScope, Toolbox, and 
Benchmarking surveys that were also conducted in 2005.
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category ‘other’ included a Polytechnic from New Zealand and two consulting 

organisations.

Table 2: Survey response number by organisation category
Frequency Percent

TAFE 39 54.9

RTO (private, industry or enterprise) 11 15.5

ACE 5 7.0

Government authority 5 7.0

University or secondary school 4 5.6

Industry Training (or Skills) Council 3 4.2

Other 3 4.2

Non-RTO 1 1.4

Total 71 100.0

Table 3 shows the largest group of respondents were teachers or trainers (32%). 

Managers accounted for a considerable number (18%), and instructional designers, 

educational developers and curriculum coordinators around (13%). The 

miscellaneous group classified as ‘other’ included a public servant, project officers, 

compliance officers, Koori liaison officer, a learning support officer, student support 

officer, an administrator, a trainee coordinator and a training advisor/councillor.

Table 3: Survey response number by job role
Number nominating  role 

category
Percent of survey 
response number

Teacher/trainer 23 32.4

Other 13 18.3

Manager 12 16.9

Instructional designer/educational   
developer/curriculum coordinator

9 12.7

Training advisor or consultant 8 11.3

Professional development coordinator 4 5.6

Librarian 2 2.8

Total 71 100.0

A further breakdown by job role within organisation grouping is provided in Appendix 

B. The breakdown showed that within TAFE responses, teachers/trainers were the 

largest group in terms of job role representation. In non-TAFE RTO responses, 

managers were the largest group.

Experience level of respondents
The online survey asked respondents to indicate how much experience/knowledge 

they deemed themselves to have with regard to e-learning (or online networking) 
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before joining the 2005 networks. As Table 4 shows, there was not a large number in 

either of the two extremes (no experience, or very experienced). The majority sat 

somewhere in between. Most respondents had at least some knowledge or 

experience but joined networks of interest and engaged in the various discussions 

and activities to learn more and extend on their previous experiences.

Table 4: Respondent's perception of their e-learning (or online) experience prior 
to joining the 2005 networks

Number

Percent of respondents

n=71

No experience 6 9%

A little experience 22 31%

Moderate experience 17 24%

Experienced 21 29%

Very experienced 5 7%

Total 71 100%

The most experienced respondents were from the TAFE sector (three respondents) 

and the private RTO sector (two). The TAFE sector gained an early lead in 

e-learning research and practice through Framework initiatives in the first years of 

the Framework’s implementation, so it was not unexpected that the highest number 

of champions would emanate from this sector. Respondents with no experience were 

from TAFE (four), non-RTO (one), and a government agency (one).
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About the networks 

Nature of the networks
Through the establishment of new networks, and by providing further support to 

some that were pre-existing, the 2005 funded networks aimed to  build the capacity 

of VTE professionals in using flexible learning and e-learning to improve the quality of 

delivery to clients. The networks brought like-minded people together in special 

interest groups, each network focusing on a particular aspect of e-learning.11

Some networks focused on specific technologies (eg digital storytelling and mobile 

learning); others on disciplinary fields and clients groups (eg BusiTrain Network for 

teachers of Business Services trainees, and the Building and Construction Network); 

others had a specific professional development focus covering techniques (eg 

Electronic Learning Facilitators Network). In terms of membership a number were 

national in their coverage, others State/Territory-based or local in their focus but not 

exclusively so. Readers not familiar with the 2005 networks are referred to: 

http://www.flexiblelearning.net.au/flx/go/home/projects/2005/networkslearnmore

Each of the networks chose mediums and modes of communication best suited to 

the needs of the group. Quite a number used multiple means to communicate. Most 

of the networks used a Moodle forum within EdNA, some of which operated as open 

access groups, others as closed groups requiring formal membership and a 

password for access. Other mediums or systems used included: Elluminate, Listserv, 

Sharepoint, TAFE Virtual Campus, Horizon Wimba Voice Chat, DiscoverE, Festoon, 

iVocalize, and plain vanilla email. One group used Moodle, but not through EdNA. 

Wikis, blogs, MSN messenger, audio and video chat services, the Greatest Journal 

service, audio blogging and podcasting services were used by some of the groups 

either to complement other means of communication, or as part of the learning 

program or e-learning experience created for members.

Networks varied in size and membership structure, some being quite fluid in their 

membership with people electing to drop in and out of conversations as activities 

struck their interest or time commitments permitted. A few of the online networks 

were established as a principal means of communication and working for a particular 

group, hence membership of these groups was less transient.

                                                
11 McCulloch C. 2006, ‘Networking: a driving force for e-learning’, Knowledge Tree, Edition 08, p 2. 
http://knowledgetree.flexiblelearning.net.au/edition08/npra_mcculloch.html  [Accessed 6 March 2006]

http://www.flexiblelearning.net.au/flx/go/home/projects/2005/networkslearnmore
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It is estimated that around 1,060 enrolments were recorded across the 18 networks, 

but there is overlap in these figures as a small core of people participated in more 

than one network. The two associated online events drew numbers upwards of 1,000 

and 700 respectively and the Sydney face-to-face event over 500.

The largest network group was the Digital Storytelling Network (DST) with around 

200 members. The next largest was National Plumbing and Services Training 

Advisory Group (NPSTAG) Network with around 170 members.

The smaller networks tended to be specific community groups, such as the Flexible 

Learning Coordinators (FLC) Network within TAFE NSW; ELFNet which targeted 

VET coordinators in the Department of Education in Western Australia to facilitate the 

delivery of VET in Schools programs; BusiTrain Network for teachers and college 

business unit coordinators primarily within Western Sydney Institute; the Queensland 

Indigenous RTO Association (QIRTOA) Network, and the VET Practitioners Network

(VPN) in the Northern Territory. These smaller groups ranged in size from around 15 

to 30 members. Not all of the smaller groups were centred around a specific 

community. For example, networks on employability, e-performance and e-portfolio,

and the Building and Construction Network were primarily topic focused.

For a number of facilitators this was their first experience at facilitating an online 

network. Mentors to the facilitators were assigned to groups who required it, with an 

additional small allowance provided to these groups to help cover costs. 

Synergies occurred through connections with external groups with great results. For 

example, connection with Learning Times Australia fostered connections with 

international audiences.12 Many external speakers invited to the Network Community 

Forum brought with them the experiences of and connections with communities they 

were associated with. There were synergies also with many of the other Framework 

projects and programs, in particular with LearnScope Project, New Practices in 

Flexible Learning Project, Client Engagement Program, E-learning Creative 

Community Partnerships Project, E-learning for Target Learner Groups Project, and 

the VET E-learning International Project. Engagement with other Framework projects 

throughout the year culminated in the November Cool Connection event where 

project results were presented. Networking continued to flourish at this event where 

network members had the chance to meet people in person and put faces to the 

names of people they had communicated with online.

                                                
12 Baxter, C, 2006.  Networks of the Australian Flexible Learning Community, Final Report to the Flexible Learning 
Advisory Committee, Australian Flexible Learning Framework. January 9.   p8.
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As would be expected, the strategies facilitators employed within their networks, and 

activities and actions taken on by each of the groups, varied across the different 

networks. However, all groups had a common aim of learning, sharing, and 

establishing and fostering relationships with the end aim of building VTE capabilities 

in e-learning and or improved practices within members’ organisations. Some 

networks had quite defined goals and objectives and some had more loosely framed 

goals with members driving the direction of activities according to interest and need.

The purpose of the networks largely shaped the activities and strategies employed to 

conduct them. For example, networks whose prime objective was building 

participants’ skills and knowledge about technologies and teaching strategies 

afforded by new technologies, used demonstrations, structured or guided learning 

activities, experiential methods and supported learning frameworks. These networks 

were very open, encouraged lots of sharing, and celebrated their collective learning 

both within the group and externally with others. Digital Storytelling, Online 

Mentoring, Emerging Technologies and Mobile Learning Networks are good 

examples of this. The Australian Council for Private Education and Training (ACPET)

Network’s focus was on professional development but also on establishing a 

communication network and the means to share ideas and resources between 

independent RTOs nation wide. Hence they employed a mix of strategies exploring 

the best means to collect and distribute information and for ongoing communication 

amongst group members and beyond to other RTOs.

Other networks evolved more around promoting collaborative practice. For example, 

the network paired each participant with a buddy in their organisation to facilitate 

communication and idea sharing and discussion between College Business Unit 

Coordinators (senior education officers) and teachers. ELFNET established a 

collaborative network specifically aimed at furthering e-learning within VET in 

Schools programs but took into account the relative newness of e-learning to 

members – and to the school systems within which they operated. The methods used 

had to be both supportive and encouraging, but also have an emphasis on sharing 

and communicating to (in some respects educating) the broader community. The 

NPSTAG Network was established to provide a collaborative framework for TAFE 

plumbing lecturers in Australia and New Zealand, and to contribute to the ongoing 

development and quality assurance processes for units of competency in the 

Plumbing and Services Training Package. Multiple means of communication were 

used by this group, and a sub-group of core contributors formed to achieve their 

goals.
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The e-Mployability Network was more issues and curriculum based, established to 

provide forums and communication avenues to discuss and further the incorporation 

of employability competencies into e-learning across a range of program areas. The 

group, initially established to facilitate operations within TAFE SA, later broadened to 

include others who had interests in this area. Various communication methods were 

used and opportunities given for professional growth of members through the 

interactions and events of the group.

Two of the network groups focused on improving systems and unpacking systemic 

issues associated with contemporary teaching and learning practice: E-Performance

Network and the Focus on Flexible Learning (FFL) Network. E-Performance was 

concerned with locating, evaluating and sharing information, and discussing 

e-performance systems and tools. The FFL Network’s focus was on sharing practice 

with a view to improving and maintaining standards within libraries. Various online 

strategies were employed within the latter, mixed with visits and face-to-face activity.

One particular network, the VPN, was purpose driven to facilitate RTOs achieving 

scope of registration outcomes. It did this by breaking down traditional barriers of 

distance and isolated work practices by facilitating and supporting communication 

and sharing between member RTOs. The QIRTOA Network did similar 

consciousness raising, together with the sharing and discussion of Indigenous issues 

within and beyond the group. For both networks the establishment of workable 

communication methods in particular was essential.

Network implementation
Each of the networks was led by a facilitator – a person responsible for the health 

and well-being of the network, and for ensuring the group achieved what it set out to 

do, or had determined along the way. The role of facilitator was sometimes shared 

with one or more co-facilitators. The facilitators of the 18 networks came from many 

different backgrounds in terms of their work role, position in their organisation and 

level of expertise in the field of knowledge or practice that their networks were 

engaging in. Also, there were differences in facilitators’ level of experience facilitating 

network activity and discussion, especially in an online forum. All network facilitators 

had the opportunity to receive mentor advice during their network project. Some did.

The establishment of an online forum was an essential criterion for each of the 

networks. Networks were encouraged to use the EdNA Groups facility, but it was not 

imperative that they used this particular system. A number used alternative facilities 
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for their main forum, and many used a mix of online communication avenues to 

support their network activities.

There was no formal induction session as such for the network facilitators but the 

Networks Project management team liaised with all of the facilitators at the beginning 

and during their project.

Network membership
As indicated above, it is estimated that well over 1,000 participated in the 18 

networks. This is an approximation only, based on information provided by network 

facilitators through their reports and interview responses. A number of the facilitators 

were unable to give exact figures. Figure 3 below shows the approximate numbers 

for each of the networks. Figure 4 shows the number who participated in the special 

events and the Network Community Forum.
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Figure 3: Membership of the online e-learning networks – estimated numbers 2005

Many of the network participants also participated in the three central events and the 

Network Community Forum. These events and the Network Community Forum were 
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also open to others and attracted many additional people interested in e-learning and 

vocational training from around Australia and overseas.
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Figure 4: Estimated participation numbers in the ‘Cool’ series events and Online 
Learning Community Forum 2005



Impact evaluation of the 2005 E-learning Networks

Australian Flexible Learning Framework 29

Value of networking for professional 
development

This evaluation looked at the value of networking for professional development from 

two aspects:

 the effect of participation and the communication and interaction within 

networks

 the effect of processes and tools used.

Overwhelmingly responses to the survey supported the findings of Mitchell, Chappell, 

Bateman and Roy13 and others that online networks are a highly valued and effective 

form of professional development. Respondents had gained much from participating 

and communicating and interacting with others, and from the tools and processes 

used. The following quote from a survey response is insightful:

“The initiatives from the Framework around networking have been extremely

valuable, so much so that the Flexible Learning Community is perhaps one of the 

strongest leaders in collegiate collaboration, across multiple sectors. Definitely 

[the networks are] a crucial and useful supplement to professional development 

programs.”

Effect of participation and the communication and interaction 
aspects of networking
One network facilitator reporting on the outcomes for her network group said: “It 

made them aware of what is happening in e-learning, also aware of the tools.” On an 

individual level one survey respondent said the network participation “allow[ed] me to 

exchange ideas, methods etc that I may not otherwise have come across”. Yet 

another respondent claimed proudly to have come away with “a list of ideas to try”.

Participation in online networks not only increased people’s awareness and 

understanding of e-learning (or online) methods, processes and issues associated 

with online delivery and new forms of teaching and learning, but motivated them to 

try new things in their work or workplace. For example, it was reported by one of the 

network facilitators that members “have used materials from some of the online sites 

demonstrated through the network to implement assessment for employability skills”’. 

In another network a member had “been promoting the network to others and 

passing her skills developed on to other work colleagues” in her organisation. “What 

                                                
13 Mitchell J, Chappell C, Bateman A and Roy S.  2005.  VET Networked for Quality.  NCVER.  
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it’s done is [it’s] stretched me, and then I’ve tried to stretch others,” said one of the 

survey participants.

It had set some on a path of discovery to learn more. One prime example of this is 

the research activity emanating from the Mobile Learning Network. When 

interviewed, the facilitator said that the network had provided opportunities for many 

to present their ideas and thoughts and a number of these had translated into further 

research activity. Participation in the networks had also increased people’s 

motivation and ability to critically examine or reflect upon current teaching methods or 

online communication methods.

Zammit and FitzGerald reporting on the outcomes of the 2005 networks in a 

conference paper Creating Networked Communities of Practice presented at the 

ICVET conference, claimed that “[t]he most exciting thing about the whole project 

was the merging of various groups. People who had previously complained about 

being isolated, having no opportunity to be involved in e-learning, or not knowing 

what was happening, now had a number of personal contacts and networks through 

which they could find information and mentors”.14

One facilitator interviewed claimed that “people were beginning to engage more with 

the theory of e-practice … one week [network members] discussed connectivism by 

George Sieman, another week Marc Prensky…They would be exposed to such 

things as blogs or wikis, then there would be discussion around the philosophies of 

[these]”. It was “great” said an employer interviewed, speaking about similar 

scenarios.

Networks were a practical, and clearly an interesting way to develop skills. Skills that 

were learnt both by doing and viewing had immediate application for many. 

“Members were forced through involvement in the networks to reflect on their own 

skills using technology,” said one of the facilitators, and they found themselves 

learning during events regardless of whether or not this was a principal focus of the 

network.

Figure 5 shows graphically the degree to which respondents agreed (or disagreed) 

that participation in the networks, and discussions and interactions with others, had 

positively contributed to their professional development. As can be seen the 

responses were overwhelmingly positive.

                                                
14    Zammit W and FitzGerald S.  Creating Networked Communities of Practice:  Learnings from the Online 
Mentoring Network, A NETworking 2005 project.  TAFE NSW ICVET Conference on VET Teaching and Learning, 
September 2005.  [Accessed 1 June 2006]
http://www.icvet.tafensw.edu.au/ezine/year_2005/nov_jan/showcase_community_practice.htm
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Figure 5: Survey response (shown by level of respondent agreement/disagreement) to 
questions on the value of 'participation' for specific aspects of professional 
development

Figure 6 shows the relative effect of participation on various outcomes as posed in 

specific questions asked of respondents. The graph is ranked in order of frequency of 

positive responses ie the number who agreed or strongly agreed to each of the 

statements that participation had increased that particular outcome for them.

The survey data shows that participation in the networks had an even greater impact 

on motivation to incorporate or discover new things (in terms of respondent number 

reporting this) than it had on understanding or skill or confidence level. This could 

partly be because some respondents already had a reasonable understanding of e-

learning methods and matters. However, other evidence shows that one of the 

strongest claims made by network members is that networks were very conducive 

environments: it was not uncommon for people to report excitement and new zest for 

teaching because of things they had learned or shared in their network.

Some networks were geared specifically to providing deeper level understanding of 

specific teaching processes, and did so with very positive results. ‘It’s a great place 

for newcomers to get ideas about where [VTE] is at in terms of cutting edge teaching 

and learning online,’ said one respondent. One facilitator in her final network report 

gave a concrete example of change occurring:

“The PD program that we offered both online and face-to-face was very 

successful in raising awareness of the concept of e-portfolios, and there has been 
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a definite uptake in the number of institutes in Victoria interested in taking up 

workshops for their staff.”

“They are certainly all thinking about how they can put their learning online,” said a 

chief executive officer interviewed.
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In particular ACE and Industry Training (or Skills) Council respondents quite clearly 

felt very strongly that network participation had increased their professional 

development in multiple ways. A high percentage indicated very strong agreement on 

the five point scale against each of the respective statements.

Taken as a group, respondents within the RTO category (private, industry and 

enterprise RTOs) felt more strongly about benefits in regard to motivation and 

increased understanding than did TAFE respondents. Conversely, respondents 

within TAFE felt more strongly about the effect participation had on raised 

awareness, confidence, skills development and ability or motivation to reflect.

The findings showed that at all levels of an organisation – from practitioner through to 

management level – people can benefit professionally from participating in e-learning 

networks.

Effect of processes and tools used within networks
The vast majority of survey respondents, when asked the degree to which the 

processes and tools used within the networks had a positive effect on their 

awareness, understanding, confidence and skill level, in relation to e-learning, 
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responded very positively. Some neutral responses were expected given the 

variation in people’s previous experience with e-learning and online communication 

methods and processes, and the different purpose and membership composition of 

each the networks. Figure 7 shows very few responded negatively. 
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Figure 7: Survey response (shown by level of agreement) to question on the value of 
the ‘processes and tools used’ by the networks on their professional development

The survey response pattern in Figure 7 and in Figure 8 shows a similar hierarchical 

pattern to that described in Hierarchy of Outcomes (Table 1). That is, people’s 

capacity to implement and affect change followed a logical path of familiarity, 

understanding and skills development. This then translates into action. Higher level 

engagement with research and critical reflection will follow.

Many of the respondents were just at the start of their learning journey, as can be 

seen from Figure 8. Not all were to the stage of feeling confident or skilled in the use 

of new processes or tools they were exposed to within the networks. One respondent 

said: “We were starting e-learning so it was ‘just in time’ learning for me.”

Another claimed the networking experience had been “invaluable, especially for me 

as I am very new to this industry”.
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Skill levels in using new
tools and options

Confidence using new  tools
and options

Understanding of new  tools
and options

Aw areness of new  tools
and options

Agreed or Strongly Agreed that process and tools used had a positive impact

Figure 8: Number of respondents indicating the processes and tools used within 
networks had a positive effect on their professional development

Further analysis of the responses showed that processes and tools used had a 

greater effect on the professional learning of a higher percent of respondents within 

the RTO category (private, enterprise and industry) than in the TAFE category. (See 

Appendix B, Table 11)

Views on the value of networks
Both facilitators and participants were asked their views on the value of networking 

for professional development.

“Network participation,” one facilitator claimed, had “been a great experience for us 

all on a professional and personal basis”. Another claimed that for her:

“[A]s a facilitator the highlight has been the increased voluntary participation of 

network members to experience different e-learning technologies, for them to move 

out of their comfort zone and feel good about it. Also the energy that the network has 

fostered and that all want to continue and open up to others interested in the 

traineeship programs, not just within Business Services but across other vocations.”

The networks had provided access to professional development, collegial support 

and information, which had not been available to people previously.

“Since the time, costs and logistics of providing such opportunities face-to-face 

are prohibitive, particularly in regional areas, provision of e-learning information, 

resources, strategies, case studies, live mentoring, and asynchronous support 

through ACPET Online enabled many members to access professional 

development that would otherwise have been unavailable to them.”
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Quite a few of the survey respondents, and facilitators in their reporting, spoke of the 

value of exchange with cross-membership within and across groups, for example, the 

benefits to all of having “a range and variety of members joining the workspace, 

representing enterprise RTOs and business as well as TAFE” and people “from 

schools, DET, regional coordinators for the department, remote employers, not just 

RTOs”.

One network’s goal was to ‘bring together remote and isolated teachers where they 

could share good ideas as well as difficulties in the delivery of VET’. In so doing the 

facilitator said “it highlighted the need to provide remote and isolated teachers with a 

‘buddy network’ where they could talk to others who they felt could understand their 

situation”.

Connections made across the various networks were also remarked upon. For 

example, people who would not normally have considered literacy issues with regard 

to e-learning and teaching found themselves joining in and engaging with literacy 

issues in cross-group and central activities.

From an employer’s perspective, the networking model had been highly effective. 

The experiences gained in the 2005 networks had significantly influenced future 

professional learning approaches in at least one organisation, as one organisation 

manager said:

“…for our organisation it was most important … it set the tone for a new form of  

professional development, where mentoring is [now seen as] an important method 

of professional development  … We have a new form of professional development 

based on the mentoring model, and based on online tools.“
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Impact of networks on knowledge building, 
resource sharing, and relationship building

Of the 71 survey respondents, over three quarters had applied knowledge gained, 

made use of resources obtained or shared, and had used contacts or relationships 

built during their participation in the networks.

Application of knowledge
Around 80% of survey respondents had been able to apply the knowledge and 

experiences gained through their network participation in their work or workplace. In 

so doing each were able to add to the capacity of their organisation to effectively 

deliver e-learning programs.

Examples were given of members:

 promoting the network to others and passing on skills developed to other 

work colleagues

 using skills gained to develop a Certificate IV in Training and Assessment in 

online mode

 using knowledge and skills gained in e-portfolio development with a VCAL15

group in an institute with institute support, and professional development (PD) 

in the area of e-portfolios now part of their PD program

 trialling Flexible Learning Toolbox (Toolbox) learning objects with students, 

receiving very positive feedback, and now trialling different learning strategies 

within Moodle with a view to establishing online support for several units of 

competency

 using SMS text facilities to communicate with remote and youth learners

 delivering PD to staff, with one member building resources to deliver PD to 

Koori program staff

 applying for further funding and now doing a New Practices in Flexible 

Learning project

 using information and skills gained to develop ‘digi-lessons’ using digital 

storytelling techniques

 developing a cross-campus focus group to explore other ways to use online 

spaces in teaching and learning
                                                
15   Victoria Certificate of Applied Learning
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 using voice tools for medical terminology and small business programs

 using blogs, photoblogging and moblogging in a VET in Schools program, 

and planning to for small business programs

 using knowledge in the formulation of a Master’s study proposal

 using knowledge and skills and impetus begun in the network to deliver 

workshops to other Framework audiences

 applying knowledge to improve the flexibility of school programs, making 

training more feasible for some groups and building delivery capability within 

the school

 using knowledge gained to move to a new, more challenging role within the 

organisation; one member is now helping her institute make the transition to 

technology supported teaching using it in different ways – she is the Chief 

Education Officer Learning Technology and aims to lead various e-learning 

projects across the institute.

Not all respondents to the survey had yet had the opportunity to apply knowledge 

gained. For example, one participant explained: “I haven’t used it since for teaching 

or anything, but [I have] been back and listened to the recordings of other forums.’’

He went on to explain that he had highlighted techniques learned as a means for the 

future.

Many factors impact upon people’s ability to make or apply change within an 

organisation, particularly if the change extends beyond one’s own immediate 

teaching area. Time, resources and institutional support are significant factors that 

impinge on people’s ability to make change.

One facilitator working with school teachers claimed in his final report that in spite of 

a willingness to engage in e-learning, a common thread of time to set up and lack of 

resources came through strongly from the school sector teachers. These issues were 

also evident in other sectors. 

Necessary factors to support change include:

 time to implement new methods and ideas – this may be to develop or test 

new teaching programs, time for planning and reflection, coordination time, or 

research time

 management support
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 the necessary infrastructure and technical capabilities within the organisation, 

and accompanying support.

Application of resources
Seventy-five percent of respondents had made use of resources obtained through 

network participation. Examples of resources include: documents, web links, tools, 

guides, case studies, good practice examples, lesson plans etc.

In some networks sharing or creating resources was a prime goal. For example, the 

BusiTrain, E-Portfolio and Online Mentoring Community Networks encouraged the 

sharing of resources amongst members; and the Digital Storytelling Networkprovided 

resources for members to use. Some networks had a decided focus on developing 

resources that could be used not only within the network but the wider VTE 

community beyond. For example, the NPSTAG Network provided a collaborative 

framework for participants to contribute to the ongoing development and quality 

assurance process for 90 units of competency in the Plumbing and Services Training 

Package (BCP03). The FFL Network established a sub-group to collaboratively 

develop a shared planning tool for library services in the flexible learning environment 

called Libraries: Focus on Flexible Learning to help bring libraries into the 21st

century.

Just a few of the examples of resource use were:

 two members of one network used materials from online sites demonstrated

to implement assessment for employability skills within their institute

 one isolated but innovative member through the network sharing of resources 

had built a course in WebCT as a place to share all resources.

Whilst all sectors represented in the survey gave examples of resource use, cross 

analysis of survey responses showed that RTOs (private, enterprise and industry) did 

not make quite the use of resources as other sector groups. The greatest value of 

network participation to the sub-groups within the RTO category was the connections 

made and knowledge gained. It could be too that private RTOs do not have quite the 

same culture of sharing given the commercial orientation of their organisations. (See 

Appendix B, Table 16.)

Useful connections made
Around 79% of respondents had connected with people met within or through their 

network participation to good effect, many saying that this had been of extreme value 

to them personally in their work or for their professional learning. 



Impact evaluation of the 2005 E-learning Networks

Australian Flexible Learning Framework 39

There was an observable difference in the response from the private, enterprise and 

industry RTO sector, compared to TAFE and other sectors. Within this RTO category 

91% of the sector responded positively to this question, compared to 77% of the 

TAFE sector, and the 76% of the other sectors when grouped. (See Appendix B, 

Table 16.)

Examples of positive outcomes through connections made, included:

 mapping of skills associated with mobile learning and skills sets incorporated 

into training packages: this activity was spawned within the network and 

through connections made

 initiating a joint LearnScope project: an example of collaboration was one 

participant who wanted to do a LearnScope project on mobile learning and 

another participant who offered to join forces

 using the impetus of the network and connections made to continue a 

network and encourage new members to join

 one TAFE visiting another TAFE that had a newly implemented library facility, 

to showcase and share knowledge gained, thus providing mutual benefit to 

both organisations.

One respondent when interviewed said:

“I just found the sessions and the contacts great. There were two contacts 

especially I made through the network – one was Ballarat University (TAFE) 

and the other was Swinburne TAFE … surprisingly it was  through the 

national network I made contact with them even though they are in the same 

state as us.

“We made visits to Swinburne, and we also had people come up from both 

Swinburne and Ballarat to talk, and basically all of that came about through 

the network.”

Flow on effect and value for others
There were many examples of flow-on effects from people’s network participation.

There were examples of benefits for instance flowing from one sector to another. 

One participant from a joint TAFE/University claimed that the Vice Chancellor of the 

University now had new thoughts on the possibilities with e-learning given what he 

had seen happen in the TAFE sector. Fully impressed he said: “How did you do that 

when higher ed and others have failed!”
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There was evidence of cross-Framework collaboration now occurring as a result of 

the e-learning network participation, especially between the LearnScope, New 

Practices in Flexible Learning and the E-learning Creative Community Partnerships 

Projects. As well, collaboration occurred between Framework projects and projects 

within the Reframing the Future Program, another highly effective professional 

development initiative funded by Department of Education, Science and Training

(DEST).

Examples were given of people passing information and knowledge gained to fellow 

team people within their organisation and to others they were connected with. This 

had a flow-on effect within the organisation as well as directly for the work of the 

team.

One of the Indigenous network facilitators said that through the initiatives of the 

network and information and communication flows now occurring through their 

website communication and interaction, member RTOs were now connected to each 

other. However, more importantly it had now connected them with the rest of the 

world. “Other people from outside, from around Australia, that none of them knew, 

were having conversations about Indigenous people … they were all able to share 

how they do things.” This to them was a real break-through. Previously people and 

organisations involved in Indigenous delivery had been fairly isolated, claimed the 

facilitator.

“The network is reaching the late/slow adopters and while every new user is a major 

achievement, we recognise that we are reaching well beyond the scope of normal 

Framework activities,” said one facilitator.

Another facilitator announced that the network he had facilitated had “provided the 

basis of a new and even larger network that will be operational of a new server very 

soon”.

Views on the impact of networks on knowledge building, 
resource sharing, and relationship building
Many of the survey respondents felt strongly that networks were very beneficial on all 

three aspects, that is for knowledge building, resource sharing, and relationship 

building:

 “It does all three well, often simultaneously. I think it's important to foreground 

these aims and outcomes.”

 “There is no better way.”
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 “Networks have certainly broadened and enhanced the sharing capacity of 

RTOs in Victoria, the knowledge base of practitioners in Australia, and the 

willingness to build across RTO, interstate and international relationships.”

Others felt more strongly about the relationship building than other aspects:

 “It’s more the professional relationships. I can get resources and ideas from 

Google.”

 “The development of ‘the web’ into an interlaced mesh of human communities 

has shown the real value of this online and networked interaction. How else 

would a literacy teacher from Victoria interact with … an arts co-ordinator 

from Tennant Creek and a blogger from Arizona in the same time and place? 

Online conferences are tremendously useful, and the smaller layers of 

focussed networking have become vital.”

On the sharing of resources, one of the survey responses suggested there is still a 

way to go on breaking down resistance and barriers:

 “Some trainers are hesitant to share forms, resources and documents due to 

copyright issues. Who would own a resource developed online? These 

concerns need to be addressed to encourage participation,” claimed the 

respondent.

Empowerment
A lovely example came to light on the collective power of networks. The QIRTOA 

Network, having identified common concerns about how Indigenous participation 

information was collected and used by DEST, as a group took measures to bring 

about change that will ultimately improve funding to Indigenous programs.
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Impact of networks on e-learning uptake 

The 2005 networks have made a definite impact upon the uptake of e-learning within 

respondents’ organisations. The number of units or courses now on offer that 

incorporate at least some component of e-learning has increased as a consequence 

of (or can be at least partially attributed to) people’s participation in the networks. The 

number of teachers employing e-learning strategies within their teaching programs 

has increased. Consequently the number of learners now engaging in e-learning has

increased, with learning opportunities provided to new and different learner cohorts a 

citable benefit.

Increased number of e-learning subject/units/courses offered 
Sixteen (around 23%) survey respondents indicated that the number of subjects or 

units of study (or courses) on offer by their organisation in e-learning mode had 

increased as a result or partial consequence of their network participation. 

Examples of new e-learning units and courses being offered as a consequence of 

network participation were: 

 one organisation had, and another was planning to introduce online 

components in the teaching of Certificate IV in Training and Assessment

 other respondents were incorporating new or improved teaching processes 

and methods utilising e-learning strategies into Responsible Handling of 

Alcohol (RSA) and food handling units/courses, Certificate of General 

Education for Adults (CGEA) curriculum options, and occupational health and 

safety units

 one respondent said he had been able to instigate e-learning strategies 

learned into at least two courses

 one respondent could not identify the exact effect yet in relation to units of 

study but flagged that the “whole department was [now] undergoing change”

 another TAFE respondent said that as a consequence of his/her participation 

all units in their department were now incorporating online quizzes

 yet another said units in their teaching area would now utilise virtual 

classrooms, but did not indicate how many

 one school respondent said they were now providing a Year 10 program 

online.
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Around a third of respondents (32%) were unsure and unable to say whether the 

number of subjects or courses had increased in their organisation, six percent did not 

answer the question, and 15% said their participation in networks had not impacted 

on 

e-learning delivery. This question was not relevant to 24% of respondents. (See 

Appendix B, Table 12)

Increased teacher numbers delivering e-learning
It was not possible to determine with accuracy the total number of teachers 

introduced to or now practising e-learning within course delivery as a result of 

people’s network participation. However, from the information provided, allowing for 

adjustments for duplicate entries from organisations participating in the survey, at 

least 43 teachers are known to have now taken up e-learning from the sample of 71 

respondents. 

Just under a third of respondents (31%) were unsure of the effect of their network 

participation on the number of teachers utilising e-learning within their organisation. 

Approximately 21% said their participation had no effect, and around 28% of the 

respondents said the question was not relevant to their situation. About six percent of 

survey respondents did not answer this question. (See Appendix B Table 13)

One person interviewed explained the difficulty in measuring impact:

“I can’t say that it has increased online by x%, but indirectly it has contributed, 

because a lot of people participating in the online network took the next step 

… and said ‘yes I’m going to take the plunge and try something with my 

students’. It’s an indirect effect I’d say. I can’t give you a figure.”

A TAFE respondent claimed they were “now running Web 2.0 professional 

development for trainers as a result of the skills gained in the project” so it is likely 

that there are many more who will substantially change their teaching practice as a 

flow-on effect from the networks.

Increased learner numbers engaging with e-learning
The question as to whether, and to what extent network participation had resulted in 

the number of learners engaging with e-learning was difficult (if not impossible) for 

some to answer. As indicated in earlier Framework reports,16 performance 

information gathered by TAFE and other organisations does not readily distinguish 

e-learning as an activity as anything special, and learner counts are not always 

                                                
16 Evaluation of the 2000 – 2001 (Phase 1); Evaluation of the Australian Flexible Learning Framework 2000 – 2004 
(Phase 2); 2005 e-Learning Benchmarking Final Report; 2005 Audit of Toolbox Usage.
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readily trackable by specific criteria. There are difficulties also in attributing learner 

increases to any specific factor. That said, there were definite indicators of increase 

in learner participation, both through the survey responses and anecdotes provided 

in interviews.

Just 18 (25%) respondents were able to say for sure that learner numbers had 

increased. From these responses it was estimated that around 1,945 learners were 

now undertaking e-learning activity within courses as a result of the respondents’ 

network participation, within the sample of 71 respondents. Given this was a very 

small portion of the total number of network participants, the actual number is likely to 

be significantly more than this.

Increased accessibility of learning options for different (new) 
learner groups
Around 28% of respondents indicated that network participation had been a reason 

or partial reason they were able to offer learning opportunities to different or new 

groups of learners. Examples of new groups included:

 Indigenous learners

 ESL groups

 remote communities

 online support class.

Enabling access is one of the greatest benefits and the reason why many teachers 

are attracted to e-learning. 

Some of the respondents spoke more generally that network participation had led “to 

off-campus students having virtual classroom sessions” and “more flexible delivery of 

training with more choices”, but were not able to identify any specific new groups.

It was interesting that some, in their survey response, regarded teachers as learners. 

For example, new groups they had reached or enabled included:

 teachers doing field work 

 RTOs that one government auspice could not readily communicate with 

previously 

 teachers within a TAFE 

 ESL teachers 

 student support network.
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Very clearly participation in networks has had a very positive impact on the reach of 

learning opportunities now afforded through e-learning methods.

Impact of networks on the improvement of 
services

Survey responses to the question on the impact of people’s participation in the 

networks on changed practice and improvement of services within the organisation 

were extremely positive. They herald changing practice within at least some parts of 

some VTE organisations across the nation as shown in Table 5. The findings and 

supporting data also support the view that change occurs over time, and there are

many factors that impinge upon people’s ability to affect change.

Table 5: Survey response to questions on impact of network participation on changed 
practice, improvement of services, and recognition.

Yes No
Not 

applicable

Did not 
answer 

question Total

Establishment of 
collaborative working 
relationships 54 76.1% 5 7.0% 8 11.3% 4 5.6% 71 100.0%

Further research 50 70.4% 7 9.9% 10 14.1% 4 5.6% 71 100.0%

Enhanced teaching 
and learning strategies 44 62.0% 12 16.9% 11 15.5% 4 5.6% 71 100.0%

Further application for 
funds or new projects 39 54.9% 16 22.5% 12 16.9% 4 5.6% 71 99.9%

Improved business 
processes 26 36.6% 21 29.6% 20 28.2% 4 5.6% 71 100.0%

Increased 
status/recognition 15 21.1% 25 35.2% 27 38.0% 4 5.6% 71 99.9%

Each of these impacted areas indicated in the table above are discussed in the 

sections below.

In interpreting the findings (especially the percentages) it should be noted that not all 

of the questions were applicable to all of the respondents: the outcomes asked about 

were not part of all people’s work or sphere of influence.

Increased collaboration
When viewed overall, network participation very clearly had an impact upon the 

establishment of collaborative working relationships within the respondent’s 

organisation in more than three quarters of the cases surveyed (76% of responses). 

A good example of this is demonstrated by this comment from a facilitator’s report:
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“In 2006 [a] member is developing a comprehensive change management plan for 

building e-learning capability across the institute, and plans to integrate some e-

performance approaches to this task. This could provide an important and break-

through case study for the VET area. The network community will provide a 

collaborative environment to follow and hopefully support this initiative.”

Another facilitator when interviewed claimed:

“The project has had a major impact on the strategic direction of learning and 

innovation at Sydney Institute of Technology with an increased emphasis [now] on 

collaboration and [the] sharing of resources.”

Increased critical reflection and further research
There was strong evidence to suggest that both across and within VTE organisations 

represented in this study there is a growth in communities engaging in critical 

reflection on e-learning matters. For example, a highlight of the networks for one 

facilitator was seeing discussions take place on green papers, and the group 

reflecting upon this “devising national strategies for consortia purchasing and national 

learning objects repositories”.

Seventy percent of survey respondents claimed that network participation had led to 

further research on a topic or issue by the respondent or colleagues within their 

organisation. This shows something of the depth to which people are now engaged 

or committed in furthering e-learning within their organisation.

Other comments that indicated network activity had led to critical thinking, further 

investigation and further research included:

 “Already I'm looking at teaming up with one other participator whose project, 

area of interest/expertise and level of enthusiasm matched my own. We will 

look to submit a collaboratory project in 2006.”

 “Most of the people had opportunities to present their ideas and thoughts. A 

number have translated into research activities.”

 “I interviewed a bunch of kids that I have some contact with and created a list 

of the sorts of things that they do when interacting with technology … my 

current task is to take what these kids have told me and put it into some sort 

of useable format that will then map directly to a whole bunch of IT skills.”
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 “The research has been there …It’s allowed me to research. Gives me 

arguments for me to justify the expansion from our traditional classroom 

training to a more flexible approach.”

New research and development
There are new research and development activities that can at least be partially 

attributed to the networks of 2005.

One facilitator recorded proudly that:

“There are a couple of projects that are ongoing at the moment – Personal 

Learning Environment is one. That’s been taken up by one of the ICT (information 

and communication technology) companies here in Hobart and they are launching 

a prototype … which is a portable learning environment on a memory card for 

mobile devices. That was originally discussed in the network … it came out of 

that.”

Discussing other activities he also attempted to qualify the role of the networks:

“I wouldn’t say that it’s all attributable [to the network]. I think what the network 

has done is enabled thoughts and ideas to become realities in the way of people 

connecting ideas, knowledge and thoughts for development on the future of 

learning. ... Basically it also spawned future work that a number of places are 

doing currently.”

Another example was given in a facilitator’s report claiming that:

“As a direct outcome of the work done in this  network, e-Works is currently 

working on developing four samples of e-portfolios which teachers and learners 

will be able to customised for their own use – this will give them good examples 

but also significantly reduce the learning curve and time involved in order to set up 

something  from scratch. This is an exciting new development and one we look 

forward to supporting in 2006.”

This development will have a significant effect on the continued uptake of e-portfolios 

and e-learning in VTE.

Enhanced teaching and learning practice
Network participation had influenced and enhanced teaching and learning strategies 

employed within teaching programs in more than half the survey cases (62%).
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Teachers and professional development coordinators, and training advisors and 

consultants especially, claimed their teaching strategies were enhanced as a result of 

their network participation. 

“We are looking to a portfolio approach which is similar to what Swinburne has 

been doing for the last couple of years … Swinburne, Ballarat, and also Torrens 

Valley TAFE have impacted greatly on the path we have taken and the strategy 

that we are using.”

Another example a facilitator gave in her final report was of a practitioner who:

“…changed his approach of assessing off-site apprentices to include digital 

assessments as a more flexible option to suit the apprentice and the employer. 

This was a direct result from one of the ‘best practice’ voice chat presentations.”

Improved strategies also applied to teaching in a professional development context:

“My skills in facilitating in online web conferencing have developed enormously 

and I’m now quite happily, as a result of that, offering e-learning classes to our 

staff.”

Network participation had also sown the seeds for change further down the track:

“Although not directly used with students now, it has given me a lot of ideas of 

how e-learning can be used in the near future, particularly with the blended 

learning path we will be using within 12 months.”

Further applications for funds or new projects
Over half the survey respondents (55%) said their participation in the 2005 networks 

had led them or their organisation to apply for further funds or make applications for 

new projects. This demonstrates raised commitment and rising levels of activity 

aimed at progressing e-learning initiatives within VTE.

Examples given in interviews included several of the networks applying for funds in 

2006 to continue network projects, or members of a network applying for funds to 

start a different network, for example:

 “Hers was a spin-off from ours.”

 “Because of the online network and the success of it we’ve gone the next step 

this year and put in for another e-learning network.”

Others were seeking funds from other Framework avenues, for example, from 

LearnScope funding ‘to build on the framework of the QIRTOA website. As a 
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community-based, not-for-profit RTO we are not able at this stage to continue to 

develop or maintain the website’.

Quite a few were seeking external funds from other than Framework sources. This 

was evidenced both by general comments: “it has helped us in our submission of 

grants”, or specific comments about Reframing the Future submissions.

Typical of the comments indicating the growth of new projects were the following:

 “Several projects emerged as a result of the network. Also projects were 

developed amongst people eg ACT and WA collaborating to share and 

collaboratively produce resources.”

 “The project has led to a major online initiative at SIT of an online network 

supporting women in trades.”

New and improved business processes
Around 37% of survey respondents indicated that network participation had led to, or 

was a factor in, improved business processes within their organisation. This is a very 

substantial outcome affecting work practice in the first instance, but ultimately 

affecting organisations economically through efficiencies gained, worker satisfaction 

and improved services to meet end-client needs.

Interview comments supported the survey findings. For example, one participant 

interviewed claimed that network participation had really “helped us with our quality 

assurance as an RTO”. The facilitator’s comments below are also an example of 

changes occurring:

“New business processes emerged. Also … as a group [they] began to appreciate 

how much collective power they had. For example, if they developed a framework 

that would provide for things like consortium purchasing. This is a huge change 

requiring a cultural as well as business shift. Never before have libraries 

collaborated like this.”

Not all of the survey respondents were able to affect change in business practices. 

Around 28% said the question on improved business processes was not applicable 

to them. For others, measuring the effect on business processes was simply a timing 

issue. Wheels and cogs turn slowly within organisations and it was too soon yet to 

report progress.
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Raised status of organisations
Around 21% of survey respondents indicated that network participation had resulted 

in (or at least was an influence on) the raised status of their organisation. For 

example, raised status was gained through newly acquired accreditation or 

certification, as was the case for at least six organisations in the Northern Territory. 

This is a remarkable result that will undoubtedly also contribute to the bottom line of 

each organisation’s business results.

Uptake by the trades
Several of the networks were aimed directly at trade audiences: the NPSTAG 

Network and the Building and Construction VET Practitioner Network. These 

networks have influenced e-learning uptake within their trade areas. There were 

other claims that, as a result of network activities, e-learning is gradually reaching 

into areas heavily entrenched in class-based ‘practical’ teaching. For example, the 

2005 Network Final Report claimed that “the DST (Digital Storytelling) methodology 

has proven to be a real catalyst for the uptake of e-learning by the trades’ as well as 

other reluctant learners.”17

Flow on effect
The networks could quite possibly be considered to have had an exponential effect if 

viewed in the longer term. For instance, over half of the survey respondents had 

gone on to apply for further funds, or had undertaken new projects as a consequence 

of their network participation. If the outcomes from these new initiatives are of the 

same or only half the magnitude and significance as the results that emanated 

directly from the networks, it would suggest a very positive growth in both interest 

and practice across many organisations within the VTE system.

An example of the flow on effect was provided by a facilitator who claimed that as a 

result of network participation “12 schools throughout the state have asked to access 

the programs currently running from the Flexelearning Virtual Campus (FLVC) in 

Mandurah, with several more attempting some form of program of their own in 

partnership with the FLVC, including private schools.”

International recognition
Australia deservedly is viewed internationally as a leader in the field of e-learning and 

innovative teaching approaches. The networks funded in 2005 have contributed 

significantly to Australia’s standing and reputation globally.

                                                
17 Baxter, C, 2006.  Networks of the Australian Flexible Learning Community, Final Report to the Flexible Learning 
Advisory Committee, Australian Flexible Learning Framework. January 9. Pg 9.
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Many of the networks drew global attention. In particular, the number of international 

people who joined in two of the three major events, Cool Tool and Cool Results, and 

the international membership and audience in many of the networks, is testament to 

the value of the networks in raising Australia’s profile.

As well, collaborative activity within networks extended the reach of the networks into 

international arenas. For example, the Mobile Learning Network facilitator said:

“[A] number of us put our ideas together and wrote a paper for m-Learning 2005 in 

South Africa, and were invited to present in Cape Town … the network [had] 

achieved international recognition, so I went and presented the paper.”

This network, through these actions, assisted by a small financial contribution from 

the Framework, has put Australia well and truly at the forefront of mobile learning.
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Sustainability of the networks

Continuing membership
To seek information on the sustainability and future of the networks, survey 

participants were asked whether or not they intended to continue in the networks 

they had joined in 2005.

Around 68% of survey respondents planned to continue membership of the networks 

in which they had participated in 2005. Around 27% said they were not planning to 

continue in any specific network but many said they would continue their associations 

with connections they had made. Just over five percent did not answer this question.

The reasons given by those not planning to continue were varied: the network was 

no longer continuing (three), work pressures (three) and changed work role (four). 

Another had changed his/her actual place of work, but explained that another (and 

possibly a second) network had now emanated from the first. Another respondent 

explained that some [of the network members] were now trying to get a network 

operational within their State. (See Appendix B, Table 17)

Continued membership is an indicator of the success and value of networks.

Comments on the future of the networks were sought from facilitators within 

interviews and from their reports. The majority of the networks planned to continue in 

one form or another, some expanding their membership, others broadening their 

focus or narrowing it to meet specific needs:

 “The future for the BusiTrain Network is to continue and broaden the 

membership to anyone in the institute who is interested in supporting trainee 

programs. All members have committed to continuing with the network, they 

are keen to share experiences and resources with others working with 

trainees specifically and with e-learning generally.”

 “Sometimes when you have something new you don’t realise that others have 

to go off and go through a learning curve too. Next group will focus more on 

these implementation issues.”

 “This network has provided the basis of a new and even larger network that 

will be operational off a new server very soon.”
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Some will continue informally:

 “I have been asked to join a separate informal (non-funded) network as their 

facilitator and e-newsletter representative which is an excellent outcome for 

the network to ensure it continues post 2005.”

Critical success factors
In order that future networks might learn from the 2005 network experiences, survey 

respondents were asked to specify the three most essential factors that in their view 

had contributed to the success of the networks.

Responses to this question were very obviously flavoured by the work roles of the 

persons asked, their focus and reason for joining a network, as well as their newness 

to the online experience. A table was constructed from the responses to capture the 

different perspectives on essential themes that ran through participants’ responses. 

This table is included in Appendix B, Table 18. The different perspectives were 

captured in four columns, thus:

 Personal – factors related to what made it a success for people personally

 Group welfare – factors important for the welfare of the group as a whole in 

operating as a cohesive and purposeful unit

 Performance outcomes – factors that attributed to productive or fruitful 

outcomes of the network members individually or the group as a whole

 Operational – factors at a higher level that were concerned with the overall 

operational success of the network.

Listed below are key elements for success extracted from the survey responses:

 an effective and skilled facilitator

 consideration given to members’ needs and circumstance (eg timing and 

pace of activity, relevance of dialogue and resources, and information needs)

 appropriate choice (and mix) of communication mechanisms, and 

consultation with members on whether group forums have open or closed 

access

 support to resolve technical barriers but better still the avoidance of them

 an environment of trust and encouragement

 access to information and resources
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 diversity of members

 motivated members.

It should be stressed that this study was not an evaluation of the success or non-

success of the networks using strict criteria required of a formal ‘evaluation’. This was 

considered to be beyond the scope of this project. However, it is probably pertinent to 

report that there were mixed views on the success of networks from facilitators’ 

personal perspectives. Whilst some facilitators were disappointed that their online 

networks had not achieved the level of conversation engagement that they had 

initially expected, this was not a commonly expressed view.

Lock summarises eloquently the views of many of the survey participants and 

facilitators interviewed in this evaluation:

“Designing an online learning environment that fosters the development of a 

learning community is not about adding technology on to current professional 

development practices. Rather, it is about designing, building, and supporting a 

structure and a process that are purposeful and fluid in nature and in meeting the 

personal ongoing professional development needs of teachers.”

Lock goes on to say that to facilitate online learning communities for professional 

development:

“…is a matter of carefully and deliberatively designing dynamic learning 

environments that foster a learning culture. This requires a pedagogical 

framework that nurtures the establishment of relationships, intimacy, and trust, 

where people engage in shared learning experiences mediated through 

technology.” 18

Parr, reporting her research of a New Zealand project that used electronically 

mediated professional development for teachers in isolated schools to collaborate in 

curriculum planning and delivery, claimed the data in her study “point[ed] to the need 

to harness volunteerism and to work to build communities first within safe, known, 

and supportive environments where teachers are able to participate and develop a 

view of what the practice of sharing online involves”. The same messages were 

evident in this study. Parr claimed that to participate effectively “teachers should 

                                                
18 Lock J 2006, ‘A New Image: Online Communities to Facilitate Teacher Professional Development’ Journal of 
Technology and Teacher Education. 14 (4), Chesapeake, VA, pp 663-678.
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perceive a need and recognise that the online community is a viable solution to that 

need”.19

An observation made by a facilitator in one of the 2005 networks aligned to Parr’s 

findings. This network was established to bring two disparate communities together 

to unpack e-learning issues (the topic of discussion), and to foster collaborative 

partnerships in the work place by teaming teachers with a manager or administrative 

person from the same area (the process). The facilitator observed that the network 

had worked better for the teachers who had volunteered, than for their partners who 

were more-or-less seconded. Motivation to participate and perceptions of both need 

and benefit are key factors for network success.

One of the network facilitators in her end-of-year presentation to the VTE community 

provided a humorous yet poignant summary of her network observations. The text of 

her PowerPoint slide is provided here:

You can lead a horse to water, 

and you can make it drink if …

 The horse is very thirsty

 There are tasty treats in the water

 It see other horses drinking from the same trough

 The horse trusts you

 It was the horse’s idea in the first place to get a drink!

Lessons learnt
Key lessons for the network facilitators were:

Setting expectations:

 Recognise the fact that energy within the group will fluctuate.

 Name the group to avoid inadvertently misleading people on the purpose and 

intent of the network.

Network structure, mediums and modes:

                                                
19 Parr, J 2006, ‘Building on Foundations: Creating an Online Community’ Journal of Technology and Teacher 
Education, 14 (4), Chesapeake, VA, pp 775-793.
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 Recruit key advocates or champions within the group to drive some of the key 

initiatives and promote the group objectives, whilst still maintaining an organic 

approach to slowly building the community.

 Identify committed people who will drive the endeavours and discussions ie 

an important ‘core group’ within the membership.

 Consult with members on access configurations ie whether to have open or 

closed access to group discussions, and therefore membership. This needs 

to be done upfront at the commencement of the network.

 Choose appropriate communication mediums and methods according to 

needs and appropriateness to the group. For example, one group leader 

found ‘asynchronous communication strategies such as discussion forums 

were not offered on a regular basis and this medium could be explored for 

future use, especially to include voice/text discussion’. Another found that 

‘email communication was effective; blog comments were ineffective’.

Facilitation strategies:

 Keep message/newsletter brief and simple ie no animations.

 Provide a greater focus for the network through themes or strategies 

employed.

 Draw out and make known the commonalities of the group as well as points 

of difference and use this information to good effect to provide a cohesive 

framework for discussion.

 Make regular postings to keep discussion flowing.

 If the network purpose and activity is event based and professional 

development oriented, allocate responsibility to members of the core group to 

facilitate online discussion during and after each online event for a short 

period of time. 

 Find the right balance of leadership appropriate to the group needs. Some 

group leaders thought that in future their network would benefit from more 

democratic leadership ‘rather than us directing it, it would have been 

improved if we got them to organise it’. Others felt the reverse of this ie that 

members were looking for stronger leadership and direction, and that they 

would need to provide this in future network activities. 
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Nurturing and well being of the network:

 Provide ‘strong support to members to get online with Elluminate or other web 

conferencing platforms as part of the purpose of the network – and do this 

first’.

Sustainability:

 Have backup strategies for when things crash.

Measuring impact:

 Know how many people the networks are reaching, for example, ‘it is difficult 

to know how many people are using this facility and I think, if given the 

opportunity in future, a good strategy to employ would be to add an online 

counter … to help identify how many hits the page received’.

External input and validation:

 Benefit members with the opportunity to see issues from a wider perspective. 

Specific reflections on this were:

o including external people in the group can bring a wider perspective

o raising awareness within the group of the actual state-of-play within 

education and training can cause the group leaders or facilitator to 

critically review (and if need be modify or refocus) the purpose of the 

network

o eliciting the state-of-play early in discussions rather than later can help 

members know up front what the status is and they can begin to 

identify the most significant issues right from the beginning.

Learning by default

 Recognise that sometimes the learning is associated with what is not 

happening – the gaps that become evident. For example, one facilitator 

reflected that “we have learned that very few organisations have made much 

progress in the e-performance area, even when they are keen to develop 

solutions”. She went on to say that upon reflection “the network’s value may 

be in providing an early point of information”.

Technology both a barrier and an enabler
Facilitator and participant views on the technologies used by the networks were 

mixed. In part their views of a technology depended on their ease of access, the 
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technical difficulties encountered and whether they were on the receiving or delivery 

end of the technology. Network leaders learned a great deal from group feedback as 

well as through their own experiences. Some networks started out on one platform 

but moved to another either because of problems they encountered, or because they 

found a different medium to better support group needs.

As well, people found they sometimes had to find work-a-rounds to deal with the 

limitations of technology. For example, firewalls were a constant problem. Facilitators 

often resorted to running online synchronous events towards the end of the day so 

people could take an early leave-pass and participate from home. 

Technology became a barrier when:

 firewalls prevented people’s access and ability to participate

 systems could not handle file sizes required by the network

 systems did not provide the flexibility and management options required by 

the group and group leaders

 the technology was difficult or not intuitive to use.

Conversely technology was an enabler when it:

 could be readily accessed

 provided the required (or maximum) flexibility to meet group needs

 was simple and easy to use.

More often than not a mix of modes, mediums and methods were required to meet 

the networks’ needs. Success of the network can depend upon the group being 

flexible and prepared to adapt and change their use of technologies as situations 

required.

Cost is also a factor in technology choice. One respondent making this point said that 

“lower cost communication tools are a huge benefit, particularly to professional 

groups relying on voluntary sources of funding”.

The EdNA Group communication facilities, run on a Moodle platform, was the service 

offered to groups when they applied to be part of the network program. Hence, this 

was the most common platform used by the networks. Mostly people were satisfied

with this service. However, there were some aspects of this service that were 

criticised:
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“[T]he EdNA Groups space (including all the tools, and the ease of use from a 

facilitator’s perspective) was ideal for the network. If access to the space could be 

more streamlined, I would continue to use it in future’. The facilitator making this 

comment explained that the feedback from the group ‘suggested that the need to 

set up an account in EdNA, then access the initiation email from their inbox then 

go back and login was a tiresome, often confusing process for many. I believe this 

process discouraged a number of interested participants from becoming involved 

in the network.”

Several facilitators reported problems with the enrolment function of the system and 

had to load participant names more than once. Problems like this will need to be 

addressed or have work-a-rounds found for the future.

For a list of other technologies used by the networks readers should refer to the 

About the Networks section at the start of this report that describes the nature and 

operations of the networks. An explanation of the various technologies used is 

provided in the Glossary section of this report.

Beyond the networks
The benefits of the networks will be sustained in the following ways.

 New ways of working and doing business – the collaboration and 

cooperation demonstrated in many of the 2005 networks will very likely 

continue.

 Continuing dialogue – many of the 2005 networks and a number of new 

networks emanating will carry forward and expand upon the dialogue 

commenced in the 2005 forums. This will add to the local, national, and global 

knowledge base on e-learning.

 Refined practice – very many of the 2005 participants will continue to 

develop and refine new practice within and across organisations.

 Reshaping and re-configuring of networks – the network experiences of 

2005 will importantly inform future networks. The most successful of networks 

are those that are prepared to reshape or reconfigure themselves in light of 

changing needs and circumstances of their membership.

Suggested improvements
Survey respondents were asked if they would like to make further comments with 

regard to future networks.
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Many respondents used this question as an opportunity to express satisfaction with 

the network activities or management or to give thanks to the network organisers. 

Sample comments were:

 “Online activities always great – access to people at the cutting edge – very 

valuable.”

 “‘Bring more on.”

 “Good idea to keep going because it improves skills of trainers and promotes 

healthy discussion and sharing of resources and new technologies.”

Comments on suggested improvements included:

 “More funding to networks.”

 “Networks need someone to take on the role of facilitator/coordinator. This 

role needs to be funded or supported in an equivalent way by the 

organisation.”

Another comment reflected upon growth from just being a network to becoming 

something more than this:

 “Know when the network becomes a community of practice and build patterns 

of activities collaboratively. Know when the network is no longer viable and 

migrate to something else or close it. Networks should be: frequent, expected, 

and relevant.”

The most frequent message from participants and facilitators, however, were calls 

(pleas even) to resolve firewall issues:

 “Firewalls make the whole online networking event very hit and miss. One 

group of 11 people I have been trying to achieve access for over the last nine 

months still has only about six members who can meet by this means. This 

means I cannot use it for events that need to be work hours and need 100% 

participation.”

Overall the majority of comments received on running of the networks, people’s 

experiences within them, and the results and impact of them, were glowing and 

positive.
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Glossary

DiscoverE – an online conference product by ICR. People can create a dynamic 
meeting space in real time to share audio and text conversation and visual material.
http://www.inetconferenceroom.com/rooms.nsf/home

EdNA Groups – is an online group communication tool available on the EdNA 
website. EdNA Groups provides free collaborative workspaces to support teaching, 
learning and research within the Australian education and training community.
http://www.groups.edna.edu.au/

Elluminate – is a collaborative web conferencing tool that enables people to talk 
over the internet, share files, chat, and share applications.
http://www.elluminate.com/

Festoon – (formerly known as vSkype) adds video and sharing to both Skype and 
Googletalk. Festoon enables users to video and voice-call any group of users. Users 
can also share anything they see on the screen, even the entire desktop. Requires 
Windows XP or 2000, Internet Explorer 5.0+, and Skype or Google Talk.
http://downloads.vnunet.com/download/instant+messengers/festoon/_36595.html

Greatest Journal – is a free service that allows users to create their own online 
journal. It also allows free interaction between all users through communities and the 
option of commenting on others' journal entries if the journal owner permits.
http://www.greatestjournal.com/

Horizon Wimba – is a company that develops web-based collaboration software. 
The Horizon Wimba Voice Tools consist of a suite of tools that can be integrated 
within systems such as Virtual Learning, WebCT or Blackboard and/or used as 
stand-alone web tools. The tools include: Voice Board, Voice Email, Voice Direct and 
Voice Recorder.
http://www.horizonwimba.com/

iVocalize –  is a web conferencing application with tools to facilitate group 
collaboration. Tools include VoIP, shared web browsing, whiteboard and presentation 
publishing.
http://www.ivocalize.com/

Moodle – is a free ‘open source’ content management system (CMS) used to create 
effective online learning communities.
http://moodle.org/

RTO – registered training organisation

http://www.inetconferenceroom.com/rooms.nsf/home
http://www.groups.edna.edu.au/
http://www.elluminate.com/
http://downloads.vnunet.com/download/instant+messengers/festoon/_36595.html
http://www.greatestjournal.com/
http://www.horizonwimba.com/
http://www.ivocalize.com/
http://moodle.org/
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SharePoint – provides a secure, scalable, enterprise-level portal environment for 
team collaboration that can also be accessed externally with password protected 
entry.
http://www.sharepointsite.com/?gclid=CNSnitq9yoYCFRmvSQod1ll_6g

Skype – is free software that allows free voice calls from the user’s computer to 
anyone in the world that also has Skype software on their computer. Users can chat 
to up to 100 people simultaneously. Video capabilities and computer-to-phone 
options are also available; some are free and some at a cost but cheaper than phone 
rates.
http://www.skype.com/download/

TAFE Virtual Campus – online learning and information portal available to the 
Victorian TAFE System
http://www.tafevc.com.au/

VCAL – Victorian Certificate of Applied Learning – provides hands-on learning 
options for students in years 11 and 12 and provides practical work-related 
experience.

VET / VTE – VET, the acronym for vocational education and training is gradually 
being replaced in dialogue and naming conventions by VTE, the acronym for 
vocational and technical education. Both appear in this report.

VoIP – Voice over Internet Protocol – (pronounced "vee-oh-eye-pee"). VoIP phones 
can integrate with other services available over the internet.

http://www.sharepointsite.com/?gclid=CNSnitq9yoYCFRmvSQod1ll_6g
http://www.skype.com/download/
http://www.tafevc.com.au/
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APPENDIX A – Online survey instrument

IMPACT EVALUATION 2005 E-LEARNING NETWORKS

1. Introduction

Thank you for taking the time to complete this survey. The findings from this survey, 
as well as providing essential data on outcomes and results enabled through 
Australian Flexible Learning Framework funding, will be used to inform future 
networking activities of the Framework. 

Your response to this survey will remain confidential. No reference will be made to 
specific individuals or organisations in the reporting of results without prior consent.

Your name and contact details are asked for in case we need to clarify your 
response. The provision of this information is not compulsory. However, we do 
require the name of your organisation to help us avoid double counting in the 
analysis of some of the questions.

If you have any questions regarding this survey please contact:

Lin Thompson
Evaluation coordinator
Mobile: 0418 315824
Email: Lin@LTassociates.com.au

This survey should take no more than 10 minutes to complete.

2. Instructions (no questions this section)

Not all questions asked will be relevant to you.

Opportunity is given in the open ‘comments’ sections throughout the 
questionnaire for you to expand on your answers, or tell us about the impact your 
participation in the online networks has had for you personally or for your 
organisation.

The questions asked in this survey seek to find out:

 the coverage of the networks and broad demographics of participants
 the value of networking for professional development purposes
 the impact of networks on knowledge building, resource sharing, and 

relationship building
 the impact of networking on the uptake of e-learning and/or improved 

services within participants' organisations
 sustainability of networks and influences on this
 ways in which knowledge, skills, and connections made have impacted on 

VTE work environments.
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3. Network coverage and demographics

3.1 Network coverage and demographics

Please tick the name of the 205 e-learning network (s) that you participated in.

- ACPET Online
- BusiTrain e-learning
- Digital Storytelling Network
- Electronic Learning Facilitators Network (ELFNET)
- Emerging Technologies
- e-Mployability Skills Online
- E-Performance Network: Exploring E-Tools
- E-Portfolio Network
- FLC Network
- Focus on Flexible Learning
- Indigenous Education: Issues in VET
- Literacy Live
- Mobile Learning Network
- National Plumbing and Services Training Advisory Group Network
- Network Building and Construction VET Practitioners
- Online Mentoring Community
- Queensland Indigenous RTO Association
- VET Practitioners NT

3.2     Did you participate in any of the following?

‘Cool Tools’ online June event Yes No
‘Cool Results’ online Sept event Yes No
‘Cool Connections’ face-to-face November event Yes No
The Network Community forum Yes No

3.3     Which of the following best describes your job role as at the time of your 
network participation?

- Teacher/trainer
- Instructional designer or educational developer
- Professional development coordinator
- Training adviser or consultant
- Librarian
- Manager
- Other  (please specify)

3.4 To which of the following categories does your organisation belong:

- TAFE
- RTO (Private, Industry, or Enterprise)
- Non-RTO (Industry or Enterprise
- Adult and Community Education (ACE)
- University or School
- Industry Training (or Skills) Council
- Other (please specify)
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3.5     Please provide the name of your organisation: ……………………….

 (Note this information will help us avoid double counting in the processing of 
some of the question responses. Your organisation will not be identified in the 
reporting of results without your prior consent).

3.6     How much experience/knowledge would you say you had about 
e-learning (or online networking) before you joined the network(s)?

No experience
A little
Moderately experienced
Experienced 
Very experienced

4. Value of networking for professional development

The following questions ask you to rate the value of the e-learning network 
activities (and associated events) for your own professional development.

Note: Question 4.1 refers to the value of the content and discussions of the 
network. Question 4.2 refers to tools (or mediums) and processes used.

4.1     Participating in the networks and communicating and interacting with 
other increased the following:

Strong 
agree

Agree Neutral Disagree Strong 
disagree

N/A

My awareness of e-learning (or 
online) methods, processes, and 
issues
My understanding or e-learning 
(or online) methods, processes, 
and issues
My confidence in relation to e-
learning, or online activity and/or 
processes
My skills levels

My motivation to incorporate, try, 
or discover new things, in 
relation to elearning (or online 
communication tools)
My ability/motivation to critically 
examine/reflect upon current 
teaching methods (or online 
communication methods

4.2     The online communication tools/mediums and processes used by the 
network increased the following:

Strong 
agree

Agree Neutral Disagree Strong 
disagree

N/A

My awareness of new tools and 
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options
My understanding of new tools 
and options
My confidence using new tools 
and options
My skill levels in using new tools 
and options

4.3     OPEN COMMENTS:
Do you have any further comments on the value of networking for 
professional development?

5. Impact of networks on knowledge building, resource sharing, and 
relationship building.

5.1 As at this point in time have you been able to apply the 
knowledge/experiences gained through your network participation, in your 
work or workplace?

[Examples of application could be: incorporated a new idea into your work 
practice or teaching program; shown others in your organisation how to do 
something new you have learnt; used the collective knowledge of the network 
group to good effect in your own work endeavours as a manager or a 
teacher.]

- Yes
- No
- Question not applicable

5.2     Have you used any of the resources obtained through your network 
participation, in your work or workplace?
[Examples of resources could be: documents, web links, tools, guides, case 
studies, good practice examples, lesson plans, etc.]

- Yes
- No
- Question not applicable

5.3     Have any of the contacts you have made, or relationships built, within 
or through the activities of the network been of value to you in your work or for 
your professional learning?

- Yes
- No
- Question not applicable

5.4    OPEN COMMENTS:
Do you have any further comments on the impact of networks on knowledge 
building, resource sharing, or relationship building?
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6. Impact of networking on e-learning uptake and improvement of services

Can you attribute (or partially attribute) any of the following to your participation in the 
e-learning online networks? Please quantify or give an example where this is asked 
for.

6.1     Has your participation in the online network/s or organised networking 
events had a positive effect on any of the following?

Yes No N/A
New or enhanced teaching and learning strategies 
being incorporated into learning programs offered by 
your organisation?
New or improved business processes being 
incorporated within your organisation?
Raised status of organisation (eg newly acquired 
accreditation/certification?
Establishment of collaborative working relationships 
with external people or organisations?
Application made for further funds or grants for 
projects or initiatives relating to e-learning?
Further research activity or investigations instigated 
by yourself or others within your organisation (outside 
of the network) to build on knowledge gained through 
your network participation?

6.2     Increased the number of e-learning subject units or courses offered by 
organisation?

- Question not applicable
- No
- Unsure
- Yes (please quantify if you can and specify whether subjects or 

courses)

6.3     Increased teacher numbers delivering e-learning?

- Question not applicable
- No
- Unsure
- Yes (please give your best estimate of the teacher number increase. 

Please give a single number (eg 4) rather than a number range (eg 2-
6).

6.4     Increased learner numbers engaging with e-learning?

- Question not applicable
- No
- Unsure
- Yes (please give your best estimate of the learner number increase. 

Please give a single number (eg 250), rather than a number range (eg 
200 – 300).
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6.5     Increased the accessibility of learning options for different (new) learner 
groups?

- Question not applicable
- No
- Unsure
- Yes (please give examples).

6.6     Is anyone else from your organisation likely to have answered 
Questions 6.2 to 6.5 above? Or, more specifically, if you answered yes to any 
of these questions is there likely to be double counting of any of the numbers 
given in your responses?

- No
- Yes  (If yes, how many others from your organisation are likely to have 

given answers to these questions?)

6.7 OPEN COMMENTS:
Do you have any further comments on the impact of networking on e-learning 
uptake and/or improvement of services?

7. Sustainability of networks and influences on this

7.1     Are you still actively involved in any of the e-learning networks you 
ticked in the first question of this survey?

- Yes
-  No

7.2     If you answered NO to the question above, what are the main reasons 
you are no longer participating in the network/s?

- Network has not continued
- Topic and network no longer relevant
- Work pressure
- Communication difficulties
- Changed work role
- Other  (please specify)

7.3     Name the three most important factors that contributed to the success 
of the network/s from your perspective:

7.4 (optional)
Are there any further comments you would like to make in regard to future 
network activities?

8. Contact details

Provision of contact details is optional.

Your name and contact details are requested in the event we need to clarify or seek 
further information on responses. Also, we may want to contact you to seek your 
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permission for quotations. Please be assured that the contact information you 
provide will be used for this purpose only, and will not be passed to others.

Name:

Email:

Phone:

Thank you. The survey is now COMPLETE.

Thank you for taking the time to complete this survey. The information you have 
provided is valued and will help improve future network activities.
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APPENDIX B – Supporting data

Network membership

Table 6: Survey respondent network membership (number and percent)

2005 Network Number
Percent of total 
response n=71

ACPET Online 3 4.2%

BusiTrain E-learning 6 8.5%

Digital Storytelling Network 10 14.1%

Electronic Learning Facilitators Network (ELFNET) 4 5.6%

Emerging Technologies 11 15.5%

e-Mployability Skills Online 9 12.7%

E-Performance Network: Exploring E-Tools 3 4.2%

E-Portfolio Network 4 5.6%

FLC Network 2 2.8%

Focus on Flexible Learning 1 1.4%

Indigenous Education: Issues in VET 3 4.2%

Literacy Live 14 19.7%

Mobile Learning Network 7 9.9%

National Plumbing & Services Training Advisory Group Network 2 2.8%

Network Building & Construction VET Practitioners 3 4.2%

Online Mentoring Network 9 12.7%

Queensland Indigenous RTO Association 5 7.0%

VET Practitioners NT 6 8.5%

102

Note around 23% of respondents had membership in more than one network.

Table 7: Respondent's membership of one or more networks in 2005
Number of networks participants 

belonged to
No. of 

respondents
Percent of total 
response n=71

1 55 77%

2 6 8%

3 6 8%

4 3 4%

5 1 1%

71 100%
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Survey participant profile

Table 8: Job role of respondents shown by organisation category
Job Role

Organisation category

Teach/
Trainer

Instr 
Design/ 
Ed Dev/ 

Curric 
Coord

Prof 
Dev 

Coord

Train 
Advisor 

or 
Consult Librarian Mgr Other Total

TAFE Count 14 6 3 2 2 6 6 39

% within Org Category 35.9% 15.4% 7.7% 5.1% 5.1% 15.4% 15.4% 100.0%

RTO Priv 
Indust or 
Enterprise

Count

3 0 0 1 0 5 2 11

% within Org Category 27.3% .0% .0% 9.1% .0% 45.5% 18.2% 100.0%

Non-RTO Count 0 1 0 0 0 0 0 1

% within Org Category .0% 100.0% .0% .0% .0% .0% .0% 100.0%

ACE Count 2 0 1 0 0 1 1 5

% within Org Category 40.0% .0% 20.0% .0% .0% 20.0% 20.0% 100.0%

University 
or school

Count
4 0 0 0 0 0 0 4

% within Org Category 100.0% .0% .0% .0% .0% .0% .0% 100.0%

Indust Train 
/Skills 
Council

Count

0 0 0 1 0 0 2 3

% within Org Category .0% .0% .0% 33.3% .0% .0% 66.7% 100.0%

Other Count 0 0 0 3 0 0 0 3

% within Organisation 
Category

.0% .0% .0% 100.0% .0% .0% .0% 100.0%

Govt 
Authority

Count
0 2 0 1 0 0 2 5

% within Organisation 
Category

.0% 40.0% .0% 20.0% .0% .0% 40.0% 100.0%

Count 23 9 4 8 2 12 13 71

% within Organisation 
Category

32.4% 12.7% 5.6% 11.3% 2.8% 16.9% 18.3% 100.0%
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Table 9: Experience level of respondents by organisation category

Experience LevelOrganisation 
Category

No experience
A little 

experience
Moderate 

experience
Experience

d

Very 
experienc

ed

Total

TAFE Count 4 9 10 13 3 39

% within Organisation 
Category

10.3% 23.1% 25.6% 33.3% 7.7% 100%

RTO (Private,  
Industry or 
Enterprise)

Count
0 4 3 2 2 11

% within Organisation 
Category

.0% 36.4% 27.3% 18.2% 18.2% 100%

Non-RTO Count 1 0 0 0 0 1

% within Organisation 
Category

100.0% .0% .0% .0% .0% 100%

ACE Count 0 2 0 3 0 5

% within Organisation 
Category

.0% 40.0% .0% 60.0% .0% 100%

University or school Count 0 4 0 0 0 4

% within Organisation 
Category

.0% 100.0% .0% .0% .0% 100%

Industry Training or 
Skills Council

Count
0 0 3 0 0 3

% within Organisation 
Category

.0% .0% 100.0% .0% .0% 100%

Other Count 0 2 0 1 0 3

% within Organisation 
Category

.0% 66.7% .0% 33.3% .0% 100%

Govt Authority Count 1 1 1 2 0 5

% within Organisation 
Category

20.0% 20.0% 20.0% 40.0% .0% 100%

Total Count 6 22 17 21 5 71

% within Organisation 
Category

8.5% 31.0% 23.9% 29.6% 7.0% 100%
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Table 10: Experience level of respondents by job role

Experience Level Total

Job Role
No 

experienc
e

A little 
experienc

e

Moderate 
experienc

e Experienced
Very

experienced

Teacher Trainer Number 3 8 7 4 1 23

% within Experience 
Level

50.0% 36.4% 41.2% 19.0% 20.0% 32.4%

Instr Designer Ed 
Dev

Number
1 3 1 3 1 9

% within Experience 
Level

16.7% 13.6% 5.9% 14.3% 20.0% 12.7%

Prof Dev Coord Number 0 0 0 2 2 4

% within Experience 
Level

.0% .0% .0% 9.5% 40.0% 5.6%

Train Advisor or 
Consultant

Number
0 2 3 3 0 8

% within Experience 
Level

.0% 9.1% 17.6% 14.3% .0% 11.3%

Librarian Number 0 0 2 0 0 2

% within Experience 
Level

.0% .0% 11.8% .0% .0% 2.8%

Manager Number 0 5 1 6 0 12

% within Experience 
Level

.0% 22.7% 5.9% 28.6% .0% 16.9%

Other Number 2 4 3 3 1 13

% within Experience 
Level

33.3% 18.2% 17.6% 14.3% 20.0% 18.3%

    Total Number 6 22 17 21 5 71

% within Experience 
Level

100.0% 100.0% 100.0% 100.0% 100.0% 100.0%

Survey response 
Table 11: Number and percent of respondents in TAFE and the RTO category (private, 
industry, enterprise) reporting a positive effect of the processes and tools used by the 
network

TAFE RTO

Effect of processes & tools used  
                

Number 
Agree/ 
Strongly 
Agree 

% Agree/ 
Strongly Agree 
n=39

Number 
Agree or 
Strongly 
Agree 

% Agree 
/Strongly 
Agree 
n=11

Awareness of new tools and 
options 32 82% 11 100%

Understanding of new tools and 
options 30 77% 11 100%

Confidence using new tools and 
options 30 77% 9 82%

Skill levels in using new tools and 
options 29 74% 10 91%
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Impact on teaching and learning

Table 12: Survey response on impact of participation on increased 
e-learning units/course now delivered

Response 
number

Percent of total 
response

Yes 16 22.5

No 11 15.5

Unsure 23 32.4

Question not applicable 17 23.9

Did not answer 4 5.6

Total 71 100.0

Table 13: Survey response on impact of participation on increased 
teacher numbers engaging with e-learning

Response 
number

Percent of total 
response

Yes 10 14.1

No 15 21.1

Unsure 22 31.0

Question not applicable 20 28.2

Did not answer 4 5.6

Total 71 100.0

Table 14: Survey response on impact of participation on increased 
learner numbers engaging with e-learning

Response 
number

Percent of total 
response

Yes 18 25.4

No 9 12.7

Unsure 24 33.8

Question not applicable 16 22.5

Did not answer 4 5.6

Total 71 100.0

Table 15: Survey response on impact of participation on increased
new learner groups engaging with e-learning

Response 
number

Percent of total 
response

Yes 20 28.2%

No 7 9.9%

Unsure 26 36.6%

Question not applicable 14 19.7%

Did not answer 4 5.6%

Total 71 100.0%
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Network outcomes

Table 16: Number and percent of respondents indicating they had used knowledge 
gained, resources obtained and connections made

n=71
Used knowledge 

gained Used Resources

Used 
connections 

made

TAFE 39 31 80% 28 72% 30 77%

RTO (Private, 
Industry, Enterprise) 11 9 82% 7 64% 10 91%

OTHER (grouped) 21 17 81% 18 86% 16 76%

Continuing network participation

Table 17: Survey respondents’ response on continuation of network participation

Number

Percent of 
total 

response 
n=71

Network is not continuing 3 4.2%

Topic and network no longer relevant 0 0.0%

Work pressures 3 4.2%

Communication difficulties 0 0.0%

Changed work role 4 5.6%

Other 2 2.8%

12 16.8%

Did not respond as to why 7 10.0%

19 26.8%

Will continue 48 67.6%

Did not respond on continuation 4 5.6%

71 100.0%

Critical success factors
The following table tabulates survey responses to the question on critical success 

factors across the four different perspectives of respondents.

Note: responses to this question have been combined and synthesised but some 

attempt has been made to maintain the essence of the original responses using the 

same or similar language. 
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Table 18: Respondents’ views on critical success factors for online networks

Personal Group Welfare Performance 
Outcomes

Operational 

Good leader (so I know what
to do/expect)

Good leader - to 
maintain group 
connectedness (having 
an experienced leader 
helps)

Skills (expertise 
and sensitivity), and 
dedication of 
facilitators.

Spacing of events relative to 
need
-  just-in-time
-  spaced
-  regular/adhoc

Spacing of events 
according to the needs 
of group

Considerate timing of events 
to suit membership needs: 
eg: 
-  lunchtime suited some
-  end of day or after hours. if 
firewall problems

Timing of events to suit 
group

Timing
Continuity

Retrievable content and 
discussions

Relevance of the [dialogue 
and resources to need and 
personal circumstance of 
members

Being topical

Mode of participation and 
ability to choose according to 
need and preference 
-  f-t-f  and online
-  asynchronous and 
synchronous

Safe environment and 
encouragement [from 
facilitator and members]

Being inclusive. Support of group to help 
members progress and 
translate individual 
(and/or collective) 
learning to practice (and 
tangible outcomes)

Credibility and 
image of the 
network. The front 
face was 
considered 
important. A group 
website was 
established for this 
purpose. The 
website was also 
used for 
dissemination to 
raise the profile of 
the group. 

Feeling of connectedness 
with like-minded people -  
but also diversity in 
membership (in some 
groups)

Cross mix or 
commonality of 
members depending on 
purpose and 
composition of network: 
eg

‘Engagement with 
people from a range of 
settings and learning 
cultures’.

‘Engagement of cross 
organisation’.

Connectivism:
-  social networking
-  collaborative learning 
opportunities
-  building and fostering 
relationships

Appropriate choice 
of 'open' or 'closed' 
access affects 
more than just 
membership of 
group!  It impacts 
on conversations 
and resources 
shared. Success 
can depend on 
appropriate choice. 
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Interconnected with other 
online networks and 
synergies created 
through these 
associations.

Connections with 
terrestrial networks.

Support to resolve technical 
barriers, but better still the 
avoidance of them.

Easy to use and accessible 
technology.

Providing good 
instruction to 
members at the 
beginning. Timely 
support. Measures 
to overcome local 
firewall problems 
and other technical 
barriers.

Awareness of 
environmental 
constraints.

Accessibility and ease of 
use of technology.

Appropriate choice 
of software and 
tools to be used by 
network (and 
willingness to 
change if required).

Not being conscripted! 
Motivation is the key. 

Acceptance of 
different 'levels' of 
participation.

Seeing benefit in 
joining/belonging/contributing

Having a calendar of events 
for prior notification so that 
members can choose 
according to need and 
availability  (if PD oriented).

Regular synthesis of 
conversation postings/events 
etc so you don't loose the 
thread if can't participate or 
keep up

Dissemination avenues 
chosen appropriate to 
the group and network 
objectives: opportunities 
to disseminate facilitated; 
some strategically 
chosen.

Newsletters Regular newsletters to 
inform and keep people 
connected (also to 
synthesise)

Regular newsletters 
to inform and keep 
people connected 
(also to synthesise)

Email reminders Email reminders Email reminders

Opportunities to learn, share, 
voice, articulate, connect, 
collaborate

Willingness (and 
culture) of members to 
share

Experiential 
programs/strategies that 
help people make 
transition to application 
of knowledge and skills 
[If network PD oriented]

‘Building a learning 
community requires 
considerable 
planning, 
collaboration, and 
reflection’ 

Group ownership. 
Commitment of people 
involved.

Group and member 
involvement to maintain 
relevance.
Group ownership

Core group of 
committed people.
Key people to push 
the network and 
drive it!
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Flexibility within the 
group to cater for 
changing/different 
needs of the group and 
sub-groups of interest

Willingness of the group
to adapt and 
reconfigure itself.

Preparedness to 
adapt and 
reconfigure the 
network if required

FOR LEADERS

Having a mentor Mentors or pairing 
for facilitators

Team teaching/co-
facilitation. [This 
could be a mentor, 
but not necessarily]
Shared facilitation 
amongst the group 
[where appropriate]
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For more information contact:

Australian Flexible Learning Framework

Phone: (07) 3307 4700

Fax: (07) 3259 4371

Email: enquiries@flexiblelearning.net.au

Website: flexiblelearning.net.au

GPO Box 1326

Brisbane QLD 4001

mailto:enquiries@flexiblelearning.net.au
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